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1.  Mission of this Unit

The primary mission of the English subdivision is to develop strategies which will promote or further enhance equity in our curriculum, provide maximum access to our students, and help enable their success in achieving their academic, personal, and career goals, as they relate to their attending community college.

Given the impact of current funding limitations, our current focus is on finding ways to meet the above goals in a manner that is both fiscally feasible and pedagogically sound.

2.  Description of the Unit

A.
Achievements From Last Year

Last year, improved enrollment data and coordination between the English coordinator and the Language Arts dean resulted in effective schedule planning which enabled us to improve the distribution of our course offerings, both in terms of our core curriculum ( i.e. basic skills, composition courses, and transfer – level courses), and our core literature elective course offerings. In both areas, we succeeded in improving equity in our curriculum by offering a more balanced schedule, with sections of all levels of our core English courses and a variety of electives offered in both the day and evening whenever possible.

We also employed a number of new and successful strategies for generating additional WSCH, which include the following :

a.  Accounting for student contacts which result from UC Workshops and the UC Application letter-writing and advising. 

b.  Improved accounting for the supervised “drop-in” tutoring in the WRAC Center and for other supplemental student contacts which are related to the classroom ( viewing of films, videos, library time, etc. )

c.  Accumulating more WSCH from the reconfiguration of English 115, the self-paced Faculty-Student Tutorial class, a course which supplements instruction and is overseen by the WRAC Center.

d.  Accumulating a substantial amount of additional WSCH for the WRAC Center through CHARLIE  ( Chabot Resource with Links to Instruction in English ), our new online, broad - ranging online English resource center.  Because of CHARLIE, students now have more reason to visit the WRAC Center, in order to access sample essays, instruction on active/critical reading, information on and strategies for critical thinking, FAQs, and other links to specific English course offerings, with some English faculty even linking their classes and specific class websites to it.  Every visit to the WRAC Center by students that occurs outside of the class itself that is driven by the use of CHARLIE adds to our WSCH total without adding additional FTEF.  According to WRAC Center’s Lisa Ulibarri, substantial additional WSCH is gained through CHARLIE when students come to the WRAC Center outside of class time to get online help with their writing and other assignments or come to work with tutors who use CHARLIE during one-on-one tutoring sessions.  In sum, CHARLIE supplements and enhances what the WRAC Center does, is already a successful generator of WSCH and has the potential to become a top performer in our efforts to collect additional WSCH from students.

Last year these new WSCH-generating strategies resulted in more than 550 additional WSCH, all of which were acquired with little or no additional FTEF, since, except for a minor load value from a few English 115 instructors, all of this supplemental WSCH was gained from ancillary student contacts.   

Another improvement last year came from improving the coordination of our electives.  We now have an Electives Committee which reviews the success of all of our electives and is responsible for recommending additions and changes to the electives package.  This has resulted in a more cohesive policy towards our electives, one which keeps curricular matters in mind, but also monitors these electives for low enrollment.  The result this year was an electives package that spreads out elective offerings evenly during the day and evening in order to promote improved student access by offering elective courses at times when they don’t take students away from each other and don’t overlap.  Moreover, the Electives Committee has established improved guidelines for the efficient use of 

our limited English resources.  This has resulted in two specific improvements:

1.  An agreement in principle with English faculty who teach elective courses with low enrollment that it is incumbent upon them to do whatever they can to promote those courses ( posters, flyers, notices in the class schedule, visits to other classes, etc. ). In addition, the electives committee decided that instructors of elective literature classes will take on the responsibility of adding extra students to make up for the targeted number of students in the discipline plan.  These can be extra students in the faculty member’s and/or colleagues’ composition courses.  For Fall 06, 25 extra students are needed for the total of five electives; for Spring 07, a total of 20 students are needed for the total of four electives.

2.  The implementation this year of Recruitment Days, an organized effort by the entire English department to recruit students to these electives. This Fall, right before Spring enrollment, we publicized elective courses in every English class on campus.  This Spring, we are planning a Recruitment Day event outside of Building 800 to promote every elective we plan to offer in the Summer and Fall.  Students will be able to meet the instructors, see the books, and take away flyers which give them a nutshell view of the class and all the pertinent signup information.

While we feel elective course offerings are essential to a well-developed English curriculum, we are also aware of the need to use our limited resources judiciously, and so we have taken these steps this year to help ensure that our elective course offerings are vibrant additions that are either full or close to it.  We think Recruitment Days will help us to address enrollment issues while keeping the English curriculum strong.

B.
Special Activities of the Unit

In addition to our traditional course offerings, the English department is involved in a number of special activities or programs which begin in English and reach across the campus.  These programs frequently bring together instructors from different disciplines with counselors and in some cases even mentors to provide students with classes which transcend the norm and offer them more than just a class, engaging them in a number of class-related activities that go beyond the traditional classroom and which offer a number of unique experiences.  Below are brief descriptors of these courses.



1.  SPRINGBOARD TO TRANSFER

This Fall, we launched the first cohort of Springboard to Transfer students, thus initiating a new and vital program. Enrollment was healthy, with 81 students at Census (capacity was 88).  It is too early to know about success, retention, and persistence rates, but students reported high levels of both engagement and learning on a survey conducted by the Office of Institutional Research (this will be discussed in more depth in the separate unit plan for Springboard).  In Spring this year, successful students will move into 

Springboard's English 1A with the same instructor (Hern), and new students will also be able to join the program so that we reach our enrollment capacity of 88. 



2.  SERVICE LEARNING

Service-Learning is a program through which students can both learn and experience self-development by engaging in thoughtfully organized community service that is integrated into the academic curriculum.  In addition to its intrinsic value, that of enhancing student self-esteem and providing students with a lasting commitment to civic responsibility, this approach has also been shown to improve student academic success and retention.

The Service-Learning program at Chabot began last year when two faculty co-coordinators developed and taught a pilot course, then trained and supervised four additional instructors across the disciplines as they developed and taught their own service-learning courses.  The co-coordinators committed themselves to building a program that would be institutionally organic and lasting at Chabot: they did extensive outreach to build future campus-community connections, researched best practices in the field, and established an Experiential Learning Task Force, comprised of faculty, staff and administrators, to share resources and collaborate in decision-making and goal-setting for the program.

In the Fall of 2005 the program has continued to grow in exciting ways, including well-attended service-learning course development workshops and individual faculty training sessions.  At least 3 additional courses at Chabot (beyond the original five) now incorporate service-learning, with more expected in the Spring of 2006. 

3.  CHARLIE 

CHARLIE is an excellent and widely-used online resource for faculty, students, and staff.  Faculty refer to it and use it in their classes, tutors make use of it when working with students, and students use it individually to self-study.  Students frequently comment on CHARLIE's ease of use, helpful handouts, links, and model essays, all of which were written by Chabot students and feature instructor commentary.  It is a unique Chabot resource created by and containing original content provided exclusively by Chabot faculty, students and staff.  Given its ability to draw students to the WRAC Center and to generate additional WSCH there that is largely free of FTEF costs, it is an unrecognized and underappreciated contributor to the bottom line. 



4.  PUENTE

The Puente Program is a nationally-acclaimed, award-winning program that provides student with a unique learning community including an English teacher, their own counselor, a mentor, and countless other “Puentistas,”all of whom work together to support students and ensure their persistence, matriculation, and success.  Founded in 1981 to increase the number of Mexican American/Latino students transferring to four-year colleges and universities, Puente is open to all students.  Year after year, students in Puente statistically more than double the Chabot rate of transfer to the four-year college, with over half of all students from this underrepresented cohort matriculating.  The coordination time given to the Puente Coordinator is thus well spent, since the average Puente student persists to enroll in over 56 units on average, while students outside of Puente typically do not persist in high numbers at Chabot campuswide.  Last year Puente students were active in the Puente Club where students from previous years meet with new students and other areas of the college and community, including the Sacramento protests at the state capitol that were successful in restoring millions of dollars to the community college budget.  They also took part in Chabot’s Service-Learning pilot and worked with various non-profit organizations, eventually integrating these experiences into their research papers and their final exams.



5.  DARAJA

Like Puente, Daraja is a program that provides underrepresented African-Americans and others with a college community, including an English instructor, their own counselor, and a number of mentors from the community.  In the words of its coordinator, despite a number of issues, the program is “still going strong.” The program is overfull in terms of enrollment. The students are engaged and unanimously love the program, as always. On the level of the students and their lives it is again a very challenging year. Many of the students come from educationally disadvantaged backgrounds and many of them have life issues that make their academic success nearly imperative if they are to achieve a life in our society that takes them personally beyond the dangers of violence, crime, drugs, and poverty. Things are getting worse for the Black community as a whole, not better, worse in the sense that lives and community are being destroyed more readily and with less potential for redress.  Daraja works directly inside of and in contradiction to this intolerable context—in terms of curriculum, mentoring, and one-on-one, teacher/counselor-to-student meetings.



6.  ISLS

ISLS (Interdisciplinary Studies in Letters and Sciences), now approaching its fortieth year as an integrative, "great books" program, is the oldest learning community at Chabot College. Through the reading, studying, analyzing of, and writing about primary texts, students are not only exposed to some of the founders of Western thought, but also engender critical thinking and debate about the issues they are presented with and the outcomes of their discoveries.  Team taught, ISLS fosters persistence and matriculation by offering students twelve units of transferable credit over three semesters.  ISLS students have gone on to advanced study at some of the most prestigious colleges and universities in the country.  Currently in the process of program review, ISLS is examining ways to make the program effective by attracting students to their program while ensuring continuing student success.



7.  UC APPLICATION ESSAYS

This is an activity per se, rather than a program engaged in an activity.  English faculty hold workshops and serve as readers for students who are transferring to the U.C. system, helping students to hone and attune their letters to the essay prompts provided by the university.  We help students to put their best foot forward, while at the same time generating additional WSCH from every student we assist.  Approximately 10 instructors assist about 10 students each, all of which generates WSCH that is completely free of FTEF offset costs. 

C - D.  Unit Staffing and Other Information

The unit is staffed by 22 full-time English instructors and 45 – 50 adjunct faculty.  There is an English Coordinator whose responsibilities include the coordination (i.e.  originating, monitoring, maintaining, discussing, advising, consulting, planning, researching, compiling, devising, writing, reporting, articulating ) of all matters related to the English Subdivision.  This includes the coordination of subdivision meetings, implementation and resolution of the faculty scheduling process, monitoring the peer evaluation process, participation in the faculty hiring process, the design and implementation of the English class schedule, review and revision of enrollment-related issues and student recruitment to underenrolled classes, assistance in the compiling and providing the English narrative for the Unit Plan, and meetings, consultation and participation within and outside of the division with various college entities ( including the English Subdivision, the Scheduling Committee, the Peer Evaluation committee, the Electives Committee, the Student Recruitment Committee, the Language Arts Dean, Counseling, the Placement Testing Office, and Institutional Research ).  

The Adjunct Faculty Coordinator assists the Language Arts Dean with all matters related to the 45 – 50 adjunct English instructors who serve Chabot. For Fall 2005, we hired 11 new English adjuncts, and for Spring 2006, we hired 7 new English adjuncts.  This year, the adjunct faculty taught more than 180 of the 259 total sections of English we offered this year. The Adjunct Faculty Coordinator assumes all of the responsibility for orienting, guiding, informing, advising, and developing the adjunct faculty into a cohesive group that maintains the Chabot standard of excellence in the teaching of English and ensures that these adjuncts all know of and can deliver the effective pedagogy the English Subdivision has developed here.  Specifically, the Adjunct Faculty Coordinator does the following 

· Assists the dean with hiring interviews, ad and personnel issues

· Assists the dean in placing adjuncts into appropriate courses and 

determining their schedules

· Provides initial orientation sessions for all adjuncts, individually and through group meetings

· Pairs each adjunct with a full-time instructor/mentor from the English Subdivision

· Schedules and monitors the peer classroom observations required of all adjuncts, as well as keeping track of the timeline for follow-up evaluations

· Conducts adjunct workshops (3-4 per semester) to discuss course-related materials, pedagogy, and student-teacher issues, grading, etc., and publishes and distributes notes (online and hard copy) from these workshops

· Consults with adjuncts individually regarding classroom and student issues

· Conducts and maintains a computer listserve for communication with adjuncts and idea and material sharing

· Represents adjunct English faculty interests at the Division/Subdivision level and to the larger college community

· Publishes the Adjunct English Newsletter to keep adjuncts abreast of current issues within the English Subdivision, on the Chabot campus, and in the field

By providing orientation, mentoring, professional development, and open communication for the 50 English adjuncts, we are able to prevent potential problems as well as maximize the opportunities for high-quality teaching, and thereby enhanced student learning.

To think that these two coordinator positions can somehow be subsumed or merged into one another or can somehow be accomplished by one instructor or reduced in load in order to save money on coordination time is to be completely out of touch with the intensive labor required.  Our size and the challenges of the articulation of English with the rest of the campus and other institutions demands and justifies that we receive the coordination time we need.  The sacrifices made by the two instructors who take on these coordination roles in English (at what are already reduced coordination levels from past levels), which they are willing to assume in order to serve and contribute to the good of the college, are immense.  Any English instructor could well earn the same CAH or more, simply by resigning from these coordination tasks and taking on a single additional class, but we would not serve our students well.  Clearly, this work is much more time-consuming and demanding than teaching a class, but we do it out of a sense of responsibility to the college.  With the exception of the coordination reductions already recommended by the dean, which are outside of the English area itself, we fully expect the college to reciprocate by maintaining the current level of coordination time within the English area.  

3.
Goals and Objectives of the Unit

The English Subdivision has articulated a number of goals and objectives to work on in 2006-07.  Below is a list of those goals, a brief description of some of the specific activities we either have planned or are doing in order to work toward these goals, and, when applicable, how each goal relates to the Strategic Plan.

1.
Support and grow the WRAC Center, the Language Center, CHARLIE, and other student services which support our students.


Activities:  Proactively refer students to these centers and services, even bringing our classes to on-site orientations of them, when applicable.  Continue to share our FTEF with ESL to support the Language Center, as long as we continue to meet or exceed our WSCH targets.


Continue to support and grow CHARLIE and accumulate WSCH through its use, look for ways to ensure continual funding of this support service.


Strategic Plan:  Relates to Developing the Learning College Concept 

(Goal D) , coordinating existing tutorials centers (Item D2-3), seeking  money to support new activities required to implement the learning college, such as CHARLIE (Item D2-4), developing and implementing the concept of an inclusive teaching and learning center as a hub to nurture student/faculty learning (Item D6-1)

2.
Support and grow our Learning Communities, such as Springboard to Transfer, Service-Learning, Puente, Daraja, ISLS, and consider development of additional student cohort  programs.


Activities:  Springboard to Transfer is underway and will expand its offerings in 2006-07. Service-Learning is also growing, with at least 3 additional courses beyond the original five currently added and more expected in the Spring of 2006. Also, a new, free-standing service-learning course, SERV-85, with its own rubric and catalogue heading, has been created, to be taught for the first time in Fall 2006.  Beyond curricular growth, goals for this year and next include providing a database for campus-wide pooling of community partnerships; developing student and faculty service-learning informational packets and resources; and further building and deepening community partnerships.  Puente will try to improve its recruitment of Latinos in order to help the college reach its goal of increasing the Latino population at Chabot from 22% to 25%, which will help the college to qualify for additional funding.  ISLS will undergo Program Review to help it to better conform with the Learning Communities model.


Strategic Plan:  Relates to enhancing enrollment opportunities at Chabot (Item A2), creating student service-learning internships (Item A4-3), increasing the percentage of Latino students from 22% to 25% to reflect representation in our local service area population (Goal A Priority Objective), and using cohorts to develop students and developing a student cohort program (Items D1, D1-1, D1-2, D3, D4, E1; Goal E Priority Objective)

3.
Further develop mentoring programs and support for at-risk, underrepresented students


Activities:  Support and promote Puente and Daraja and other cohorts that serve these groups by providing in-program mentoring and counseling.


Work to develop additional mentoring programs and support in order to better support other students who are at-risk, including Learning Skills students and others with special problems or issues which may hamper their success.


Strategic Plan:  Relates to basic skills cohorts (Item D1-1 and D1-2, increasing student success (Items D5, Goal E Priority Objectives)

4.
Enhance coherence in our instruction by increasing the number and involvement of full-time instructors teaching our pre-1A and support courses.


Activities:  Continued recruitment of full-time faculty to teach in Springboard to Transfer, Service Learning, and other cohorts, as well as in English 115.  Promote the service of more full-time instructors at the pre-1A level.


Strategic Plan:  Relates to improving learning and success rates in Basic Skills classes (Item D2), increasing student success in Basic Skills (Goal D Priority Objective)

5.  
Explore ways to honor recommended enrollment guidelines set by the NCTE and others regarding class size.  Arrive at a long-term solution which would not require us to take on additional students and excessively high enrollments in order to “balance” or sustain low-enrolled classes.


Activities:  This is really a long-range goal, but we will begin to explore this issue.  Initiate and expand our efforts during Recruitment Days, which are designed to help us attract more students into underenrolled classes so that we aren’t forced to “carry” them by overenrolling in our core courses.  Decide upon criteria for supporting courses which have low enrollment.


Strategic Plan:  Relates to improving institutional planning (Goal C), processes for change, research, unit planning (Item C1), promoting faculty ownership of strategic planning objectives (Item C3), providing institutional research that answers key faculty---questions (Item C4)

These are the primary goals of the English Subdivision for 2006-07.  For further

information and for other goals and activities of the unit, see Item 5, the Written Plan for the unit.

4.
Relationship of your unit to the 2006-07 Strategic Plan (attached)

Below, again, are the goals/objectives listed above which relate to the 2006-07 Strategic Plan, along with our current plans for addressing them.  See Item 3 for further details.  Items left blank either do not apply or have yet to be decided. 

	STRATEGIC GOAL ADDRESSED
	YOUR SUBGOAL
	ACTIVITIES TO ACHIEVE THE SUBGOAL
	RESPONSIBLE PERSONS
	COSTS

	GOAL D


	D2-3, D2-4, 

D6-1
	Support and grow the WRAC Center, Language Center, CHARLIE, other student services through proactive referrals, FTEF sharing, WSCH

accumulation
	English Subdivision, WRAC, ESL Coordinator, and faculty.

For  CHARLIE, Shoshanna Tenn
	Funding proposal for CHARLIE

	GOALS A,D,E


	Items A2, A4-3, D1-4, E1
	Promote and grow Learning Communities, i.e. Springboard to Transfer, Service Learning, Puente, Daraja, ISLS, consider new cohorts
	English Subdivision, Learning Communities faculty
	

	GOALS D, E


	Items D1-4,

E Priority Objective
	Further develop mentoring programs and support for at-risk, underrepresented students
	English Subdivision, Learning Skills faculty, Cindy Hicks
	

	GOAL D
	Item D2, 

D Priority Objective
	Promote teaching of pre-1A courses and support courses by full-time instructors, recruit F/T instructors for Springboard, Service Learning, English 115, other courses
	English Subdivision, Learning Communities faculty, WRAC Coordinator, English Coordinator
	


	GOAL C
	Items C1,3,4
	Discuss ways to honor recommended enrollment guidelines, class size limits for English (i.e. NCTE); discuss criteria for supporting low-enrolled courses, improve recruitment efforts  for low-enrolled courses, e.g., initiate, expand our new Recruitment Days efforts.
	English Subdivision, English Coordinator, Electives Committee 
	


5.
Written Plan for the Unit

The previous two sections effectively highlight our primary goals and objectives for 2006-07, all of which are closely related to the Strategic Plan.  Below is further information related to those goals, along with several other goals and involvements which we will focus on in the next year and beyond.

Three specific goals have been articulated by the English Subdivision, as essential to an effective English curriculum and course schedule. They are as follows:


1.  Assure equity and provide maximum access in the schedule

Our scheduling decisions are informed by enrollment data from previous years as well as by current data.  We have tried to maintain equity and access in our curriculum by offering a well-balanced schedule, with sections of both core courses and electives offered in the morning, afternoon, and evening and in both semesters whenever possible.  We also added additional late start courses in order to provide additional entry points for students and added online courses in order to widen the scope of those course offerings and enable students to access our classes from off campus.  Discussions, effective schedule planning and coordination have enabled us to improve access and equity, within the confines of our limited resources.  


 2.  Maintain academic integrity through a well-rounded English program

What is important here is that the English area offer and provide students with a true college English experience, one which goes beyond core courses to offer them opportunities to grow intellectually. This requires that we in English offer, and the college support, our Learning Communities, elective offerings and other support courses which contribute to what the Strategic Plan calls “the learning college concept” (Goal D).  This relates to all levels of English instruction and is implicit in our vision of ourselves and in the loftier goals of the Strategic Plan.

Two things have been discussed by the English Subdivision in connection with this goal.  First, that the elective courses are an essential part of the college experience and must be maintained at a level which would maintain the integrity of our English program’s higher aims while serving those students at Chabot who would like to be so engaged.  Second, that we must find ways to offer and support the programs and courses which themselves support our core courses, even if they are a bit more cost-intensive or are low-enrolled, even given the exigencies of a limited budget. 

Meanwhile, we fully appreciate the need to improve enrollment in both kinds of courses.  Accordingly, we have taken it upon ourselves to meet our WSCH/FTEF goals, either by taking on more students in our core classes in order to strike a balance with underenrolled elective or support courses, or by finding ways to accumulate additional WSCH and meet our WSCH/FTEF goals.  

In addition, we are ramping up and have formalized our efforts to recruit for classes which are underenrolled.  The result of our planning is an event, held a week or two before the first day of the enrollment period, called Recruitment Days.  Fall 2005 Recruitment Days were the first.  We compiled a list of elective and low-enrolled courses and distributed it to all English classes.  Instructors read course descriptions of these classes and handed out flyers for the courses and answered questions.  In Spring semester, we will make it a more festive and comprehensive recruitment event.  We plan to put tables outside of Building 800 and have faculty display their books, posters, and course information there.  Students will have a chance to meet the instructor and ask questions about these courses.  Hopefully this will both advertise and personalize the elective experience and we will see an improvement in enrollment in  these courses. 

3.  Establish a fixed timeline for developing and submitting the schedule of classes, one which will enable an effective and pedagogically sound result.

We have already taken steps in this direction and will have finalized our English schedule by the time the Unit Plan is due.  In fact, English Subdivision faculty have already resolved key scheduling issues and have created a schedule and have already signed up for their classes for next year.  Arriving at a final schedule for sign-up at the same time as we work on the Unit Plan has been quite beneficial since the pertinent curricular matters, WSCH/FTEF goals, pedagogical rationales and good ideas generated by working on the Unit Plan are still fresh in mind when we are creating the class schedule and can thus be put to use immediately.

For this process to go further, however, we need college support in resolving some issues which impede further development of a fixed timeline for the schedule of classes.  Here are a few of the things we need to coordinate with the college.  We need to have information on room availability for the next year available sooner, or we can’t be assured of rooms.  We need to reach decisions on Sabbatical Leave requests sooner so we can either assign courses to the full-time faculty involved or offer them to adjuncts.  Most importantly, we need to have an actual WSCH/FTEF target sooner so we can make decisions based upon the actual target rather than to estimate or use last year’s numbers.  These and other issues need to be articulated if we are to develop a fixed timeline which will yield a timely, accurate, and pedagogically and fiscally sound result.


These, then, are our goals and objectives for 2006-07.  We hope this narrative has 

been helpful and informative.  We look forward to implementing the changes discussed within as well as to the activities that will promote them in the year ahead.
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