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Questions related to Basic Data

Basic Success (3 years) 






Success
Non-success

W/D
Overall college

Overall English subdivision

English 115 Students

WRAC Center drop-in Students

· How do your basic success data compare to the college as a whole? What might explain the differences? Is this an issue or non-issue as you see it?

It is tough to assess the significance of the basic success of students who use the WRAC Center and of those who enroll in English 115. The reason for this is that it isn’t always clear why students use the center or why they enroll in English 115. These reasons might impact the success of students. For example, are students coming to the center/signing up for 115 out of their own motivation? Are they being guided there (whether via counselor, financial aid, or instructor referral)? Are they coming into the center too late? What keeps others from using the WRAC Center? It seems an issue worth exploring.

· What do you see in the comparisons between men and  women and between different ethnicities? What accounts for differences? What concerns you? How could you strategically address the concerns?

Course Review

We are planning on reviewing the English 115 course. This may involve updating the course outline. The last time English 115 was updated through the Curriculum Committee was [get information]. We offer 5-6 sections of English 115 each semester.

Budget Summary

The Language Arts Division budget has been a steady $24,000 per year for several years.  Each year we seek out VTEA funds to supplement our tutoring.  These funds have been helpful in growing the Language Center program.  We have asked for a higher amount each year.  

02-03 $11,400

03-04 $16,500

04-05 [We haven't found this yet]
05-06 $18,000

06-07 $21,000 [We need to double-check this figure. Is this in the mix with the whole Learning Connections budget?]
other personnel costs [will have to check with Debra for next amount on these if specifics are needed]
1 IA III  12 month, 40 hours/week

1 IA II 12 month, 40 hours/week*

1 IA II 10 month, 35 hours/week

Release time for WRAC Center Coordinator (currently 4 units per semester, down from 9 units per semester)

*this ended 5/06

What budget trends do you see in your discipline? What are the implications of these trends? 

· We are being cut back in terms of staffing. We lost one full time Instructional Assistant position in May 2006.  

· Our tutor budget is being folded into the Learning Connections budget, starting in the 2006-07 school year.  Tutor pay was raised in fall 2006 to $8.50. 

· We see that we continue to be funded through the college's VTEA funds.  
Where is your budget adequate or lacking? What are the consequences on your program, your students, and/or your instruction?

· Having one fewer IA strains our ability to keep the breadth of services operating. We have managed to keep a full slate of services open in the summer and fall of 2006 but not without much headache.  So far our requests for additional classified help (whether a permanent, full-time position or an on-call “emergency only” IA) have not been granted. There are times where the entire 4-room center is being run by only one IA and perhaps 1-2 tutors. We have managed to avoid disaster, fortunately.
Enrollments (2 years)

The WRAC Center provides a wide variety of services to a wide variety of Chabot students. Use of the center can be unpredictable, but there are some common patterns. In general, mornings through mid-afternoons (from 9 a.m. – 1 p.m.) are the busiest. Open hour use in the computer labs is difficult to assess, but can be estimated through staff observation. The general pattern reflects the greatest student use during the morning hours (9 a.m. – 1 p.m.). The evening computer labs use also surges at some points due to the needs of the evening courses. Computer aided instruction (CAI) has been consistently growing each semester with new sections of classes signing up to use the WRAC Center computer labs. In addition, English 115 (which can be added through week eight of a semester) continues to be strong with its enrollment, with a large segment of the students enrolling in the class for 2 or more semesters. In fact, students often seek out permission to take the class even after they have reached the maximum allowable times. Generally, 6 sections of English 115 fill each fall and spring semester. The class is being taught again in the summers after a few years of it being cut from the summer schedule.  
Fall 2005 Number of WRAC Center Drop-Ins: 4303

Spring 2006 Number of WRAC Center Drop-Ins: 3732

Fall 2005 English 115 

Projected Enrollment: 162 

Actual Enrollment: 167

Spring 2006 English 115 

Projected Enrollment: 162

Actual Enrollment: 159

Fall 2005 Total Class Hours of CAI: 26.25

Fall 2005 Total Number of CAI Classes: 29

Spring 2006 Total Class Hours of CAI: 34.75

Spring 2006 Total Number of CAI Classes: 34

Fall 2006 Total Class Hours of CAI: 37

Fall 2006 Total Number of CAI Classes: 39

Spring 2007 Projected Total Class Hours of CAI: 42.25

Spring 2007 Projected Total Number of CAI Classes: 42 

Rock Proposals

Rock Introduction

1) Briefly describe the rock—the question, the project.

The success rates of students who enroll in English 115 is worth investigating on many levels: Is the structure and delivery system of the class conducive to meeting students’ goals and aiding in their success, both in 115 and in their other classes? Does the class aid students with their reading and writing across the curriculum? Why do students enroll in the class? Is there a formal or informal connection between financial aid, counseling, and CalWorks and those who enroll in the class (whether those who enroll once or those who re-enroll)? How do these reasons impact student success?

2) Briefly describe the impetus for wanting to spend time studying the rock.
This is the sixth year English 115 has been offered. English 115 is a class that is a bit baffling for many. When it “works” (i.e. students regularly meeting with their instructor and with tutors and using the WRAC Center to work on their individual learning plans) the class is, on many levels, satisfying. We are curious as to the “across curriculum” impacts of English 115; each term we try to include one non-English instructor in the mix.  We have thus far had instructors from History, Early Childhood, PE, Architecture and ESL teach the class and are thinking about expanding to other disciplines.  However, there are potential concerns with the class. For example, due to the “by appointment” structure of the class, often instructors rarely (if ever) see students; regular meetings between instructor/students are typically once every 2-3 weeks, so even a very-motivated student might only meet with his/her instructor 6-7 times over the course of a semester. In addition, the 20-minute appointments can feel rushed. Also, the range of student needs is so varied – from student motivation to their needs with their instructor – yet the time restraints and class structure makes what can be accomplished potentially limiting. It will be helpful to look at enrollment trends (who enrolls and why), who earns credit (and how many units), whether or not students repeat the course and why, etc.  In addition, it will be helpful to assess how English 115 helps students in their other classes, whether in their other English classes or classes in other disciplines. In doing these things, re-evaluating the goals of the class seems central, as does the best way(s) to meet these goals. 

3) Briefly describe the way the rock—the question, the project—is discussed in the hallways, or how it is referred to in meetings, in documents, in student feedback, in colleague feedback or by other disciplines. 
Instructors who teach 115 tend to love to teach the class when it works; the one-on-one, non-pressured (i.e. no “grades”) meetings can be intense, exciting, and productive. Many instructors seek out opportunities to teach English 115.  Yet, the frustrations of not meeting enough students regularly lead these instructors to questions about the class’s goals and about getting students motivated.  In informal feedback, students who are active in the class seem enthused about the class, but what about the rest? 

4) Briefly describe what is difficult or murky, thorny or seemingly intractable about the rock—the question, the project.
It is difficult to assess what the students are actually getting from the class. While the very-active students seem enthused about the class, so many students are never fully active in the class (missing appointments or not scheduling appointments as well as not acquiring enough hours to earn units), and the motivation for taking the class isn’t always clear. The goals of the class may not match what actually takes place in the class.

5) Briefly describe, as best you can at this juncture, what you need to learn. 
What we need to learn is if English 115 is accomplishing what it sets out to do. Does the class help with student success in English as well as across the curriculum? Does the class meet its intended goals? Do these goals need to be re-evaluated and perhaps re-written?

Rock Inquiry Design 
· Survey of students who enroll in English 115. This will focus on their reasons for enrolling in the class, how they found out about the class, what they hope to get out of it, and what they actually get out of it.

· Survey of instructors (both in English and in other disciplines) who have taught the course. 

· Survey of tutors who have worked with English 115 students.

· Survey of English instructors as well as instructors in other disciplines who have not taught the course to assess what they know about the course, how they refer students to the course (if they do), and what they think the goals of the course should be.

· Survey of counselors to find out how and why they refer students to the course and to find out what they know about the course.

· Pilot a more formal orientation when students enroll in the course to clarify the course purpose, structure, etc.

· Gather data from Carolyn Arnold to look at student success in the course and English 115-student success in other courses. Compare English 115 student success with students who do not enroll in English 115.
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