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Course Title & Number:  POLITICAL SCIENCE 1


Faculty Name: TRACY L. NELSON

Course Delivery Method (check one):

X  Online (all instruction is online; campus orientations/assessments may be included)

⁫  Hybrid online (instruction occurs both online and on campus)

⁫  Telecourse

⁫  Other (please describe)

First Semester To Be Offered:  Fall, 2009


1. 
Need/Justification 

· What is the intent in offering the course by distance education?   

The current Political Science offerings at Chabot College are limited to only 10 sections, with two of those taught online, and one section available as an evening course. This is inadequate for a college with an enrollment of  14,000+ students. The worsening economy has forced many residents back to community college, often juggling an education with full-time employment and commitments to family.  

Greater on-line course offerings fulfill an urgent need for such students. 

· What student needs will this offering meet?  Are there learning opportunities made possible in a distance education course that might not be available in a traditional course?  

As stated above, an on-line course helps those students who must arrange their education around their job and family commitments. It also reaches students who may be unable to attend a traditional face-to-face class; caregivers, shift-workers or those without transportation. This also opens the door of education to people who don’t live in the immediate area; this course can be taken by anyone in cyberspace, which brings higher enrollment to Chabot without needing additional space on campus. It’s a win/win.
· If this course has previously been offered at Chabot using this delivery method (online, for example), what have you learned from prior instructors that will influence your instruction in this course?

I am new to Chabot this year, but prior to beginning my on-campus class in August, 2008, I met with Christine Ruggiero, who was teaching Political Science online as a summer course (she has since left the district.) I have also taken two different on-line course seminars in another district and been an on-line observer in both their classes and Christine’s. Some key points I’ve absorbed:

· COMMUNICATION – Since there is no face-to-face contact, students must know that the instructor is a real person and accessible. On-line instructors must frequently e-mail, post announcements, post video blogs and audio podcasts and monitor discussion boards.
· ASSESSMENT AND FEEDBACK – Students won’t see my handwritten notes on their essay, as they would in a regular classroom, so on-line assessments of assignments must be clear and unambiguous. Students must receive personal e-mails from me concerning their individual assignment assessments, in addition to mass e-mail sent to the class.
· STUDENT TO STUDENT INTERACTION – On-line students must not feel as if they are alone – the course must develop a sense of community and interaction. Students need to be assigned group projects in which they can collaborate, communicate and create meaningful work. An example of this would be placing 3 students into a group who work together on a power-point presentation about Amending the Constitution. Blackboard allows the instructor to create closed-communication groups. Work would be posted for the class to evaluate and discuss. 
2.
Course Content Delivery 

· Describe the distance education modalities used to deliver the course content and provide an approximate schedule of the time allocated to each modality.  What percentage of the course will be on-campus, if any?  What percentage of the course will consist of online lecture, video, podcasts, email, supplemental websites, CD-ROM, etc.?

-There will be NO on-campus time. Entirely on-line.

· The course will be divided into modules corresponding to the in-person course I currently teach. It parallels the organization of the U.S. Constitution, which is the basis of study for the course.

· Each module will contain a variety of education modalities: podcast, video clips, textbook reading assignments, links to websites and student discussion boards. The percentage of each will vary with the topic, but I anticipate the following:

     • 30%-40%: Students will read 2 to 4 chapters per unit in a textbook (which hopefully has an online version. I am looking into that)

    • 20%-30%: Students will listen to a podcast from the book authors (already available on the textbook’s website), as well as a pod/video cast from me, which will include corresponding downloadable transcript of the lecture.

    •20-30%: Students will show mastery of the content through assessment that includes web-based inquiry (searching for information on-line, such as seeking the status of a current bill in Congress), essay and research paper writing.

   •5%: Students will take weekly multiple-choice quizzes (taken online in Blackboard in a timed environment), and write responses to instructor generated critical thinking questions (Example: Watch CNN’s broadcast of Sept. 10, 2009 and Al Jazeera for the same date. Compare and contrast how each one covered the closing of Guantanamo Bay prison.

· Provide examples of course components taught using distance education technology.  This will include either or both synchronous—online at the same time and asynchronous—online at different times. 

Attached (HW#2-GhostShips-doc) is an example of a current on-line homework assignment that’s connected to a unit on Federalism I now teach. Students read a news story on-line about the status of mothballed military vessels in Suisun Bay, watch a PBS-made video on YouTube, then submit assessment questions online. This assignment is now available on Blackboard for my current Political Science 1 class.

To make this assignment synchronous, I would schedule an on-line Discussion Board on blackboard for students.

· Note that the total number of contact hours should approximate the equivalent number of hours required in an on-campus setting.  For example, a 3-unit course typically meets on campus for 54 hours of instruction, assessment, discussion, and group activities.  Account for those hours in your proposal.

The 54 hours would be broken down thus:

-     25 hours: Pod/video cast lecture to supplement the textbook assignment,    accompanied by PowerPoint, links to charts, photos, graphs, etc.

· 15 hours: Discussion boards

·  7  hours: Assessment (quizzes and written responses)

·  7 hours: Group activities – preparation, collaboration, presentation and assessment

3. 
Nature and Frequency of Instructor-Student Interactions

· Describe the number and frequency of your interactions with and feedback to students making satisfactory progress and of interventions when students are at-risk of dropping or failing due to poor performance or participation. 

I would make contact minimally at least twice per week via e-mails. Assignments submitted for grading (reports, papers) would receive comments within 24-36 hours of submission. Submission deadlines would be based on PST, or if the Blackboard server is located in a different time zone, that time zone would be used.

Students would be required (as stated in the syllabus) to post at least 2x weekly and would be given a rubric explaining how I would grade the quality of their posts.

Blackboard, luckily, can show which students are accessing the site and prepare a report of what and how often the material is viewed – I always set up the content in Blackboard so that views can be tracked. This information is extremely valuable to the instructor. Based on that data, it is fairly simple to make direct contact with students who are not fully participating. That contact would be an inquiry – e-mail or phone if needed - into whether the student is have trouble with navigating the course and/or budgeting their time toward the hours required to be successful in the class.
· For each type of interaction listed above, describe why you believe it will be effective for this particular curriculum and delivery model. 

Political Science 1’s curriculum is well-suited to being taught on-line due to the nature of the material. Understanding government’s functions can be enhanced via the viewing of videos (Congress in action, the President’s news conference) and directly accessing primary source material to supplement the required text. The instructor’s role in this is to make the curriculum more understandable. Those who are visual or auditory learners can benefit from the video/pod cast of the instructor discussing the content. 

· Describe how the interactions will facilitate student learning and how students will benefit from the DE modalities selected.

An understanding of government and politics requires exploration of concepts, comparisons of ideas and discussions of controversial topics, allowing students to hear viewpoints they may not have previously considered. Many students in an in-person government and politics course are unsure of themselves, afraid they may appear ignorant/uninformed and do not participate in the exchange of ideas that is so crucial. By taking this curriculum online, students have the anonymity of cyberspace. Those who are hesitant to comment in class often feel freer to express their opinions and share information online in discussion boards. Students can also access the material when they are best able to absorb it and fully participate, not locked into a specific class meeting time as they would in an in-person course
4.
Nature and Frequency of Student-Student Interactions

· Describe opportunities in your course for student to student interaction.  This may include discussions, group projects, peer review of assignments, and other approaches.
On-line discussions of issues are crucial to this course. I select a news item/video each week that pertains to the topic covered in the curriculum (For example, in the Unit on the Legislative branch, students would read a story on the California budget stalemate). An open-ended discussion question would be posed on-line (For example, “Is the solution to cut programs or raise taxes?”)

Group projects are also crucial. Students must work together in exploring a topic and presenting their findings to the rest of their cyber classmates, which would also be open for discussion and comment. (For example, a 3-person group would be assigned to research the budgets of 10 other states, making comparisons on how each state spends money on prisons and schools per capita. Students could collaborate on making charts or graphs and present their findings to the class – posting the data in a folder online. They would have to determine which state appears to be spending its money most efficiently.)

I would also create student-generated content by assigning individual topics to cover, which would then be posted on-line and open to peer comment. (For example, each student would be asked to prepare a brief summary/photo/link, to the Congressmember who has the most accessible web presence, analyzing why it works or doesn’t work to reach the members’ constituents.)
5. 
Assignments & Methods of Evaluation

• List the criteria that will be used to substantiate student learning, and describe the methods of evaluating student progress.  

Student learning will be determined by assessment of quizzes, written exam responses (in a timed format), written essays, written homework responses and participation in discussion boards.

Quizzes will be available on the content of each module. Quiz availability would be over an approximate 3-day period. Scores would be recorded in the grade area of Blackboard. 

Homework linked to the curriculum content would be assigned every two weeks, with students required to submit work by a specific deadline. Grading will be based on a rubric, which will be posted prior to the assignment, with the course information documents. 

Essays will be evaluated in a similar way, by rubric (see attachment). Students can also use peer to peer interaction via the Discussion Boards to ask others for assistance and feedback on their work. I will set up a “Study Group” link in the D.B. for this purpose. 

· Describe planned interactions and evaluations to ensure participation and verification of student learning that permit timely instructor intervention.

Quizzes done weekly can be a good early indicator that a student is not mastering the content. By assessing the class data on the quiz results, I can supplement the instruction with review or additional material added to the unit.

Students will also have a fairly long lead-time prior to when essays are due. This allows them a chance to submit partial work to me for feedback and suggestions before the completed work is submitted.

Participation can be verified with using the Blackboard view tracking option, allowing me to identify what students are looking at (or NOT viewing) and adjust accordingly.
6. Technology

· Describe any special software or multimedia tools you plan to utilize in your course (PowerPoint, Articulate, Camtasia, Flash, podcasts or other audio, etc.).  This is helpful to determine technology support needs.
I plan on using PowerPoint, podcasts, videocasts and anything else that assists with enhancing the content. I have been introduced to Camtasia and will complete a training with @One in April on using these technologies. I am a Mac user at home who is proficient in Adobe In-Design, so I can create curriculum materials with greater visual interest.
7. Accommodations for Students with Disabilities

· Describe how you will accommodate students with disabilities. For a telecourse, is the video close-captioned?  If you plan to use any multimedia (video, podcasts, specialized software), is that accessible to your students in terms of both software availability at home and on campus and accessible for students with disabilities? 

I am aware of the requirements under the Americans with Disabilities Act to make online content accessible for all students and understand that any video content must have captions. For any content that needs a particular plug-in download (Adobe, Flash, PowerPoint Reader etc.), I will have those downloads identified and available as links in my syllabus on the course website. I understand that auditory material must also have a transcript provided of the content.

8.
Input from Colleagues and Administrators

As you develop your proposal and build your course, please consult with your colleagues and do some background research, including the following:

⁫  a.  Meet with Instructional Designer for initial consultation and Blackboard training.   

     Date(s) completed: Black board training completed in the Contra Costa Community College District in 2007, and an online orientation in August, 2008 with Chabot-Las Positas District. On-going training received through @One on Jan. 13-15, 2009 a 3-day seminar at Los Medanos College. Three additional @One one-line courses will be completed within the next three months.

⁫  b.  Review of similar courses elsewhere.  Are similar courses offered at other

     colleges?  If so, note the college(s). 

Prior online course of Political Science 1 taught by Christine Ruggiero at Chabot College in Summer, 2008. Similar course also offered by Los Medanos College (where I am now employed as an adjunct) and a new course offered here at Chabot this semester. I have not yet seen the content of that course.

⁫  c.  Meet with your Division Dean and subdivision colleagues to secure preliminary  

     support for offering this course via Distance Education.  Date completed:

I e-mailed my dean to seek support for this, but due to the limited time I have on campus, as an adjunct, have not met any Political Science colleagues in person. There are no full-time instructors on campus in my discipline.

⁫  d.  Consult with other faculty experienced in DE.  With whom did you consult?  

Attended introductory session with Jan Novak on Jan. 11 of this year. Met with Distance Learning Advisory Chairman Joanna Perry-Folino at Los Medanos College over a 3-day period, Jan. 13-15, 2009. 

⁫  e.  Review your completed plan with your subdivision colleagues.  Attach a separate

     page listing attendees, meeting date, and a summary of the recommendations or 

     reservations of your division/subdivision. (Note: department meetings are held at the same time as my on-campus course, Political Science 1, Noon-1:15 p.m., Tuesdays/Thursdays, preventing me from meeting with colleagues. This is the only time I can be on campus this semester.)

9.
Submit your proposal (electronic version via email and hard copy via campus mail)

             to the chair of the DE Committee

Faculty signature:  _______________________________     Date:   _______________

Division Dean signature:  __________________________    Date:  ________________
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