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1. 
Input from Colleagues and Administrators

As you develop your proposal and build your course, please consult with your colleagues and do some background research, including the following:

⁫  a.  Meet with Instructional Designer (Lisa Ulibarri) for initial consultation and 
Blackboard training.    Date(s) completed: Bb training: previously; Consultation Completed: Fall 2009
⁫  b.  Review similar courses.  Are similar courses offered online at other


colleges? YES If so, note the college(s). DVC, City College of San Francisco, San Joaquin Delta College, College of San Mateo
⁫c.  Meet with your Division Dean and subdivision colleagues to secure preliminary

support for offering this course via Distance Education.  Date completed: Spring 2010
⁫d.  Consult with other faculty experienced in DE. With whom did you consult? 
 Dmitry Kalyagin, Michael Langdon, Victoria Sansome, Madeline Murphy (College of San Mateo), Lisa Ulibarri, Dennis Chowenhill. Date completed: Spring 2010
⁫  e.  Review your completed proposal with your subdivision colleagues.  Attach a 
separate page listing attendees, meeting date, and a summary of the 
recommendations or reservations of your division/subdivision. (See attached)

2. 
Student Benefits
· How will this course meet student needs?  Are there learning opportunities made possible in an online or hybrid online course that might not be available in a traditional course?  

· If this course has previously been offered at Chabot using this delivery method, what have you learned from prior instructors that will influence your instruction in this course?

On a very practical level, this course will provide greater access to English 4 to students who can’t always make it to campus for a face-to-face class. Whether due to work or family commitments, medical conditions, the high cost of gas, or simply the time needed to commute in Bay Area traffic, more students will have the opportunity to take this class. 

However, these practical needs aren’t the only thing that drives me to developing this class. Of absolute importance to me is maintaining the integrity of the English curriculum at Chabot. It is crucial that students in an online class receive the same education as those students in a face-to-face class. As an English instructor, two of my main goals are to inspire curiosity and to empower students to be active in their own learning process, and an online course seems a method for accomplishing these goals. My aim is not to tell students what to think about what they’ve read (and therefore, what to write about in their essays) but instead to create the scaffolding that will guide them to original thought and more complex ideas.

By the time students reach English 4, they have covered the basics of reading, writing, and research. Many students at this level are more experienced college students and a bit more independent learners. If they haven’t already taken an online class, many of them have already encountered online learning in their face-to-face classes via Blackboard sites. What many students need at this level is a gentle push to more independence and risk-taking with their assignments.  Because of these things and because of the nature of the course itself – a critical thinking course – I think that English 4 will make an excellent online course to meet this need. This course will give students a greater opportunity to seize control of and be more engaged in their learning. In a face-to-face class, it is easy for students to fall back on the more-vocal participants of the class; it is easy for them to immediately turn to their instructor for “the answer.” This will not be so easy in an online class where all students will be required to participate regularly in an active, thoughtful way.

English 4 (as well as English 7) has been and currently is offered online at Chabot. There are many things I have learned from these instructors. One of the things I have learned from prior instructors is the importance to not “dumb down” my curriculum. In addition, I have learned the importance of consistent communication with students. Most instructors are upfront about stating that online instruction is actually more work for the instructor (and likewise, students have informed me that online classes are more challenging for them!) but as a reward they actually have more direct communication with their students. 

3.
Course Content Delivery
· The total number of contact hours in your course should approximate the equivalent number of hours required in an on-campus setting.  For example, a 3-unit course typically meets on campus for 54 contact hours of instruction, assessment, discussion, and group activities.  In the Carnegie unit system, students are also expected to invest two hours “outside of class” for every hour in class on reading, studying, preparing assignments, and other homework; these additional hours are not considered to be “contact hours”.  Account for the contact hours in your proposal.  (PLEASE NOTE: For a more detailed explanation of “contact hours” be sure to see the Addendum attached to this form.)

· What percentage of the course will be on-campus, if any?  What percentage of the course will consist of online lecture, video, podcasts, email, supplemental websites, CD-ROM, etc.?  

· Will any portion of your course be synchronous, requiring students to be online at the same time?  If so, describe those activities, and how you will provide flexibility for students who may be unable to participate at any given time.

English 4 is a 3-unit course that requires three hours of instruction each week and six hours of work outside of class for course readings, research, and essay assignments.  Course contact hours will be as follows: 

· Read lectures/content (approx. 1 hr/wk): While traditional “lecture” in all of my class is minimal, there is some content/information that students need to receive directly from me. In this online English 4, students will need to read information on strategies for textual analysis, reading literature, writing about literature, etc; review on active reading/annotating strategies; review on essay development and organization; MLA format; direction and guidelines for essay assignments, peer review, presentations, and their blogs; and so on.

· Participation in Discussion Board Forums (approx. 1 hour/wk): As described below, students will be required to post thoughtful, original responses to discussion questions/topics as well as responses to their peers.

· Assessments (approx. 5 min/wk): On occasion, students will take timed reading quizzes, to make sure they are completing the assigned reading.

· Multimedia content (approx. 30 min/semester): When appropriate, students may view video or listen to songs/readings/podcasts and then quickly discuss/respond.

· Reading short texts (approx. 2 hours/semester): As in a face-to-face class, students might read a short text and then provide a quick response to it.

· Reading/responding to their peers’ blogs (approx. 5 hours/semester): Students will be keeping reading blogs “outside” of class, and they will be required to read and respond to each others’ blogs.

· Reading/responding to their peers’ presentations (approx. 4 hours/semester): Students will participate in small-group presentations, and other students will be required to read these presentations and respond to them.

· Peer review (approx. 6 hours/semester): As in my face-to-face classes, students will be required to participate in peer review for each longer essay assignment.

· Small group discussions (approx. 40 min/wk): Students will participate in small group discussion of assigned readings. 

In addition, there will be two mandatory on-campus meetings for this course. The first will be an orientation to the class. This meeting will accomplish two things: (1) offer students an introduction to Blackboard and allow them to see how the course is set up; (2) provide me with a timed, in-class writing sample from each student which I will use as a preliminary assessment of their skills and as a tool to help avoid future plagiarism. The second mandatory on-campus meeting will be for an in-class final essay exam. If it seems necessary, I will add 1-2 additional on-campus meetings.

4. 
Nature and Frequency of Instructor-Student Interactions

· How and how frequently will you interact with your students?  This should include interactions with the entire class, providing feedback on assignments, and interventions when students are at-risk of dropping or failing due to poor performance or participation.

· For each type of interaction, describe why you believe it will be effective for this particular course. 

This course will primarily consist of asynchronous interaction. I will require students to post thoughtful, developed responses to instructor-generated discussion board topics/prompts/questions. Typically, I have students write from 250-500 words of original response to each topic. Much like the topics presented in a face-to-face class, these topics will focus on assigned readings and will encourage students to think critically about what they’ve read. In addition, these discussions will require students to interact with each other; students will have to respond to at least two of their peers’ responses. I will be involved in these discussions, not in the role of dictating their responses but as a guide through creating the topics and, when necessary, facilitating the discussion through follow-up questions/comments/suggestions (either within the forum or privately). Students will also be blogging informal responses about their assigned readings. I will provide feedback to these responses with the goal of helping them refine their initial thoughts and apply this to their longer essays. I will also interact with students via regular class announcements and office hours in Blackboard’s virtual office. I will encourage the students to contact me with questions, problems, suggestions, or to discuss their assignments. Students will submit their longer assignments via safe assign, and they will receive detailed feedback on these assignments. Though I will post clear deadlines and send regular announcements to the class, “at-risk” students will receive personal messages when they have fallen behind with their work. And students are always free to talk with me on the phone.

The above methods will be effective for this course for the following reasons: I have found that Blackboard in my on-campus classes is a quick and effective way to communicate with students, and corresponding via e-mail is often a more-effective way of communicating with students who aren’t always available during my face-to-face office hours or who have off-peak-hour questions. In addition, when using Blackboard in my face-to-face English 4, I have found that these Blackboard discussions have made all students participants in the class discussion. Face-to-face discussions allow for some students to hide in the shadows of the class, while online discussions require everyone to speak in a sustained way.

5.
Nature and Frequency of Student-Student Interactions

· Describe opportunities in your course for student to student interaction.  This may include discussions, group projects, peer review of assignments, and other approaches.  Consider how students interact in this course when taught on campus; how can you build this type of learning community online?
Creating a sense of community is one of the most-important components of any English class, so it will be crucial that I create a community in my online course. Much of the learning in this course will take place via student-student interaction. Students will interact with each other through the above-mentioned discussion forums. They will be required not just to post their own answers to prompts, but also to read their peers’ replies and provide thoughtful responses to each other. While students in an on campus course interact with each other, they do not have the opportunity to hear everyone’s voice. In an online class, everyone has a voice that they share with the class and everyone will be able to hear the voices of the entire class. Small group work will also be an integral component of this course. Students will provide each other support and feedback on their essays through peer-review. They will also work on group presentations (for example: through wiki or group journals) and have discussions in small groups. In my on campus English 4 course, students are required to submit informal responses to their readings. I often have them share their responses in small groups. Blackboard 9 will have a blogging feature, and I think “blogging” about their readings would be an excellent way for students to see how others are responding to the assigned readings.
6. 
Assessment of Student Learning

· How will you assess learning in this course?  Given the nature of online courses, how does your assessment plan ensure a level of academic integrity with which you’re comfortable?  

· Describe how your assessment plan is consistent with your stated goals in the student benefits and student-student interactions sections of your proposal.  How will you provide feedback to students?

I will assess student learning by the following:

· Initial writing sample:  I will not grade this writing sample but will use it to initially assess student writing and to help identify possible plagiarism.

· Blog/Reading Journals: Students will write short responses that reflect their initial reactions to the assigned readings. The primary goal of these responses is to help engage the students in the material and to (ideally) guide them to ideas for their longer essays. While these assignments are more open and informal than the longer essays, they will still receive grades. I will grade these based primarily on (1) an indication that the students have read the assigned material; (2) original thought; (3) specificity of ideas. (10% of final grade)

· Discussion Board postings and responses to peers: The purpose of discussion boards is not for students to come up with the “right” answer to the prompt but instead to indicate that they’ve read (and understand) the assigned material and that they are thinking about what they’re reading. Their postings and responses should be on topic (or on a logical tangent!), specific, unique, thorough, and thoughtful. As most discussion board prompts will be related to assigned readings, students should attempt to connect their answers to the text(s). When responding to their peers, the students should demonstrate thoughtfulness, respect, and that they’ve read their peers’ answers. (Discussion Board & reading quizzes will be 25% of final grade)

· Peer Review: Students participate in peer review in small groups. They will receive a detailed set of questions (as well as the assignment sheet) to help them evaluate each others’ work. Students who do not participate in peer review in a thoughtful, meaningful way will have their grade on the final draft of the essay lowered by one grade.

· Group presentations: students will be graded on the content of their presentations, originality, creativity, and the overall effectiveness. (10% of final grade)

· Formal writing assignments: Students will write three essays (typically 1250 words each) and a 1750 word research paper. All assignments should be in MLA format. (Essays 1-3: 10% each; Essay 4: 15% of final grade)

· Final in-class essay (10% of final grade)

As in any English class, students will receive regular feedback and guidance from their instructor. They will be able to access their grades through Blackboard’s gradebook. As in face-to-face classes, even well-focused students often need direction or clarification from their instructor, so I will provide appropriate responses/follow-up questions in discussion board forums. As their blogs/journals will help them generate ideas for their longer essays, I will provide comments on these entries. As stated, students will be submitting essays via Safe Assign, and they will receive detailed feedback on these essays; in addition, presentations will receive feedback from me as well.
7.
Technology

· Describe any special software or multimedia tools you plan to utilize in your course (Articulate, Camtasia, Captivate, Flash, podcasts, videocasts, etc.).  This is helpful to determine technology support needs.
I am using Blackboard for the delivery of content in this course, and will supply students with the appropriate links of any special plug-ins that are required. If I use any video, audio, or images, I will make sure that it is web-based so that it doesn’t require any special software or tools to access it.
8.
Accommodations for Students with Disabilities

· Is any required video close-captioned?  Is any required audio accompanied by a transcript?  If you plan to use any multimedia (video, podcasts, specialized software), is that accessible to your students in terms of both software availability at home and on campus and accessible for students with disabilities?   Have you provided alt-tags for your key images used in your course?  Please meet with the DSRC if you need help in ensuring accessibility for your students.
I will be using Blackboard, which is ADA compliant. If I am using any multimedia or images, I will ensure that alt-tags, captioning, or transcripts are provided. If a student informs me of a documented disability that requires accommodations, I will work with the DSRC Center to help meet the needs of the student. 

9.
Submit your proposal (electronic version via email and hard copy via campus mail)

             to the chair of the Committee on Online Learning.

Faculty signature:  _______________________________     Date:   _______________

Division Dean signature:  __________________________    Date:  ________________

