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Basic Success
The WRAC Center is one of several tutorial programs offered at Chabot.  WRAC, Math Lab, and PATH (including the Language Center, Communications Lab, World Languages Lab, and discipline-specific tutoring), are currently run as separate programs, in separate venues, with individual programmatic needs and policies.  However, the three programs are also moving toward better coordination within the Learning Connection.  By reimagining tutoring as being cross-disciplinary learning support, rather than as silos housed in particular departments, the Learning Connection will provide more pathways for students to cross-over from one program to the next.  Likewise, the Learning Connection umbrella will allow for more efficient use of classified staff who can work across programs, which will provide better support for faculty and tutors.  As WRAC transitions into the Learning Connection, there are several programmatic questions that arise when we evaluate our past, current, and future success.  These questions are explored in the following report.
The WRAC Center houses three student-support services:  1)  drop-in peer tutoring,  2)  one-on-one faculty-student tutorial (English 115/General Studies 115), and 3) computer-assisted instruction.  Therefore, basic success needs to be defined and measured separately for each of these services.
Drop-In Peer Tutoring

WRAC tutors are trained to assist students in reading and writing assignments across the curriculum.  These 20 minute drop-in peer tutoring sessions are used to support classroom instruction.  WRAC tutors meet with students who are recommended for tutoring by an instructor or counselor, ENG/GNST 115 students who are working on their Learning Plan, and students who’ve sought out the service on their own.  WRAC tutors also work with students in the PATH Center for 50 minute scheduled appointments.  Therefore, WRAC tutors are responsible for all English tutoring on campus, irrespective of location.  
Basic success for peer-tutoring can be measured through how well we serve students and faculty.  Peer tutors are a key component in accomplishing the WRAC mission – to offer a supportive teaching and learning environment.  Likewise, peer tutors are responsible for supporting students in their acculturation to college, modeling “studenting skills,” essential for completing challenging academic tasks.  In addition, peer tutors support students in their academic efforts in reading and writing.  The measures we use to determine success are both qualitative and quantitative.  
For each tutoring session, WRAC tutors are required to submit a Tutor Report Form, which details the session goals, a summary of what was worked on, and an assessment of the student’s learning progress.  These report forms are electronically submitted to the student’s instructor, who can use this information to modify classroom instruction or to better serve a student’s learning needs.  In a survey conducted in Fall 2008 of English faculty, instructors indicated that the tutor report form helped them:  1)  Know which of their students used WRAC services, 2)  Keep track of student progress, and 3)  Assist in one-on-one conferences with students.  No instructor indicated that the form was not useful.   

As of Spring 2009, WRAC tutors are required to give one copy of the report form to the tutee and to keep one copy in their tutoring folder.  This document becomes a reference tool to help shape future tutoring sessions, to maintain continuity and to encourage students to reflect on what they worked on in their session time when they are studying independently.  In the Spring of 2009, we plan to launch an e-version of a Tutoring Request Form, which instructors can use to refer students to tutoring with specific learning goals, attached to student work.  This will further support the feedback cycle between faculty, student, and tutor.

Likewise, in the Fall 2008 survey of English faculty, most instructors rated student feedback of WRAC services as “somewhat helpful” to “very helpful.”  A few responses were “Not helpful” and “Go there for every assignment.”  In order to continually improve our student services, tutors are required to attend 18 hours of training, which covers both tutoring strategies and content-specific skills training.  On this survey, most instructors indicated that their pre-1A and 1A students use the WRAC tutoring services most consistently.  Many of our WRAC tutors have not taken the pre-1A series of English classes.  As of Spring 2009, their 49B training includes more instruction in developmental reading and writing support.  In conjunction with the Reading Apprenticeship Faculty Inquiry Group, funded through the Basic Skills Initiative Grant, WRAC tutors are now receiving RA training.  Evaluating the WRAC Center’s reading support services will continue to be an integral piece of our inquiry.  
We are also working on the professional atmosphere of the WRAC Center.  For example, as of Spring 2009, WRAC tutors and staff are required to wear name tags, which will help students direct their inquiries more easily.  Front desk assistants are trained to provide students faculty, and staff with accurate, helpful information.  
Departmental Inquiries to Pursue:  1)  How has the increased number of discipline-specific programs in PATH (Peer Academic Tutoring Help) located in the Student Services Building affected the use of WRAC tutoring, located in the Library Mezzanine?  2)  Are WRAC tutors, who are culled from English classes and trained by an English Coordinator, tutoring across the curriculum?  Or, are they in large part serving the Language Arts Division?  3)  Is there a need for tutoring across the curriculum or is the PATH model of discipline-specific tutoring more effective?  4)  How can WRAC Tutoring be more highly coordinated with the other Learning Connection programs?  Should WRAC drop-in tutoring change to the PATH model of scheduled appointments?  

English 115/General Studies 115

The faculty-student tutorial offers self-paced individualized instruction in reading and writing effectiveness.  Students meet with an instructor in 20 minute sessions to work on a Learning Plan, which covers skills articulated in the course outline.  Students can receive .5-3.0 units of credit for completion of course content:  1)  # of faculty-student sessions, 2) # of hours in WRAC working on the Learning Plan independently and with a WRAC tutor, and 3)  completion of a reading and written reflection assignment.  While we have success data on the number of students receiving credit for 115, actual success in the tutorial is not based on this quantitative measure.  Rather, a successful 115 student is someone who has gained insight into the academic culture, is more aware of his/her learning process, and is assisted in furthering his/her academic goals in the areas of reading and writing.  Please note that the following institutional research only includes data for English 115 and not General Studies 115.  This is the same course; however, we offer enrollment in GS 115 to allow instructors across disciplines to teach the 115 course.  Therefore, the following data excludes information from one section, each semester (approximately 25 possible students).
· Quantitative Success Rates of Students in English 115 (Fall 2003 to Summer 2008)

See attached chart compiled on Jan. 27th 2009:  Figure 1
Analysis:  The success/non-success #’s indicate the difference between the students who received Credit or No Credit for 115.  The withdrawal #’s indicate the students who withdrew themselves before the end of the term.  However, the Non-Success #’s aren’t entirely accurate.  Up until Spring 2009, 115 instructors were not dropping any students.  It was WRAC policy to allow students to stay on the roster, despite their not attending 115 sessions.  This was in part a reflection of our open enrollment policy, which extends to the 8th week of instruction, a month beyond the NGR period.  Also, students were invited to participate in 115 as it best served their academic support needs, whether meeting those needs involved a full semester of support or support for one  major project.  Therefore, the non-success #’s are inflated.  The actual # of students who were taking 115 and who intended to receive credit but did not, is not possible to account for over these years.  Starting in Spring 2009, instructors are dropping students at the NGR period and any student receiving an NC will have earned the no-credit.  The effect of this change in policy will be seen in our overall enrollment #’s.  At the end of the term, the total # of students will probably be reduced because we are accurately accounting for each student.  Likewise, we will show fewer students enrolled at the census period.  We will need to address this census data discrepancy by accounting for the students who enroll up until the 8th week of classes. (See Enrollment for more on these issues) 
Important Trends – What can be determined from the data is the overall change in the use of English 115.  While the #’s may be off, we can see that the number of students enrolled in 115 peeked from Spring 2004 to the Fall 2005, and took a precipitous drop from Spring 2006 to Spring 2007.  

Even if the #’s are skewed, what accounts for this change?  

Departmental Inquiries to Pursue:  1)  Does the drop in enrollment reflect a change in faculty attitudes regarding English 115?  Are fewer teachers recommending students for English 115?  Is there less instructor buy-in?  2)  Does it reflect a change in staffing?  The WRAC Coordinator time was reduced from 9 CAH to 4 CAH in 2003.  Also, WRAC no longer has a full-time Instructional Assistant solely dedicated to this program.  IA’s are provided for the Learning Connection as a whole, yet these IA’s are physically working in the PATH Center.  3)  Does it reflect the move from Building 800 to the library?  Is there reduced awareness of the WRAC Center?  4)  Does it reflect a pedagogical shift that needs to be addressed?  Are students feeling the class is productive and useful?  

· Quantitative Data on the # of Students in English 115 also Taking Another English Course

See attached chart compiled on Jan. 30th 2009: Figure 2
Analysis:  Excluding the summer sessions, the number of students who take 115, while simultaneously enrolled in English as compared to the number of students in 115 who are not taking English is a 2 to 1 ratio, approximately.  What we can extrapolate from this data is that students are using 115 to support their English classes more than the work in other disciplines.  This trend is anecdotally confirmed by 115 instructors, who indicate they are mostly working with students on English assignments.

Departmental Inquiries to Pursue:   1)  Which departments would benefit from having a larger presence in the WRAC Center as 115 instructors?  2)  How can we increase the # of students from other disciplines enrolling in 115?  
· Quantitative Data on Success Rates of Students in English Courses:  Taking 115 and Not in the Fall 2006, Spring 2007, Fall 2007, Spring 2008
See attached chart compiled on Jan. 27th 2009:  Figure 3
Analysis:  Given that English 115 is largely comprised of students who are also enrolled in an English course, it’s startling to see the vast difference between the # of students taking English and the # of students taking English 115.  As a “snapshot,” these Fall 2006 #’s indicate 3,290/117 students.  This leaves a huge margin for increased enrollment in 115.  

Secondly, looking at the percentages, students enrolled in 115 did more poorly in each category of success/non-success/and withdrawal.  Fewer of these 115 students passed their English class, and more of them withdrew.  

Possible explanations:  1)  Students enrolled in 115 are struggling in greater #’s and have more of an achievement gap to bridge.  2)  115 is not connected enough to the classroom instruction to really assist the student in being successful.  
This trend continued through Spring 2007 and Fall 2007.  In Spring 2008, the success rates of students enrolled in English 115 were better than those who were not.  What accounts for this change?  It’s possible that the decreased enrollment in 115 (total # of students = 83 in Spring 08), decreased the average # who could be unsuccessful.

However, it’s also important to consider other measures of success.  In taking a “snapshot” of the number of students who re-enroll in 115 over two-semesters, in Fall 07, 10% of students were repeaters, and in Spring 08, 7% of students were repeaters.  Repetition of the course does illustrate student perceptions of the course as being useful.  Secondly, success can also be measured in student retention and persistence.  Are students enrolled in 115 staying in their classes longer than they may have otherwise?  Are students enrolled in 115 persisting in the English sequence in greater numbers, despite non-success?  

While we want enrollment in 115 to correlate to students passing their English courses as a measure of productivity, we’ve supported this course as a student service, with a task of keeping students in college.  We will need to get the data to evaluate how well we are doing in this area.  
Departmental Inquiries to Pursue:  1)  Who are the students enrolling in 115?  How can we better serve them to be successful in their English classes?  2)  How can 115 instructors coordinate more with classroom instructors to help students bridge the achievement gap?  Do we need professional development to support 115 teachers?  3)  Should more English students be enrolled in 115?  4)  Are students enrolled in 115 staying in their classes longer than they may have otherwise?  5)  Are students enrolled in 115 persisting in the English sequence in greater numbers, despite non-success? 
Computer-Assisted Instruction
The WRAC Center runs two computer lab sections for instructional use and general student use.  Computer-Assisted Instruction has been growing each semester.  Please note that while the number of classes on the schedule has dropped, the hours of use has increased.  This means that fewer classes are coming to the WRAC lab, but the classes which are signed up are using the lab more frequently.  Classes can sign in for weekly or bi-monthly sessions, and we also offer drop-in sessions.  Anecdotally, the computer lab areas for open use are increasingly utilized.  The greatest obstacle to students and teachers using the WRAC Lab are the computers themselves.  At the start of Spring 09, approximately 9 of the computers were out-of-service.  Many of these computers need significant repair, which puts them off line for extended periods of time.  Likewise, increased enrollment in our English courses means that class sizes extend beyond the number of computers in one computer lab area.  Therefore, instead of being able to accommodate 2 classes simultaneously, or one class with an open lab area, one instructor’s class may take up the majority of the two computer lab sections.  
· Quantitative Data for Computer-Assisted Instruction

Fall 2005 Total Class Hours of CAI:  26.25/per week
Fall 2005 Total Number of CAI Classes:  29

Spring 2006 Total Class Hours of CAI:  34.75/per week
Spring 2006 Total Number of CAI Classes:  34

Fall 2006 Total Class Hours of CAI:  37/per week
Fall 2006 Total Number of CAI Classes:  39

Spring 2007 Total Class Hours of CAI:  37.5/per week
Spring 2007 Total Number of CAI Classes:  21 
Fall 2008 Total Class Hours of CAI:  data is currently unavailable for this semester
Fall 2008 Total Number of CAI Classes:  data is currently unavailable for this semester
Spring 2009 Projected Total Class Hours of CAI:  47.8/per week (as of 2/27/09) 

Spring 2009 Total Number of CAI Classes:  20
Course Review
The course outline for English 115 was last updated in Fall 2005.  This outline still accurately reflects the expected learning outcomes for students enrolled in English 115.  
In Spring 2009, the Learning Plan, which documents student progress in meeting the SLO’s, was changed to more accurately reflect how a session should be used.  This change was made for two reasons:  1)  To provide a more useful document which captures the skills being learned  2)  To use as a reflective tool for both the student and instructor in shaping the tutoring session around discrete learning objectives tied to explicit course content.  
In addition, the methods for evaluating student progress were changed in Spring 2009.  Students are now required to write 3 metacognitive journals documenting their reading and writing work in English 115.  These journals require students to reflect on what they are learning in 115 and how it is being applied to their coursework.  The journal assignment replaces a book report, which was not directly tied to the tutorial sessions.  These journals are more integrated into the course outline.

Lastly, as of Spring 2009, we are now sending instructors email notifications if they have a student who is enrolled in English 115.  This is the beginning step to close the gap between 115 instructor/student and discipline teacher.  We are hoping this will create more interest in 115 across faculty and, by extension, students.  Also, we hope classroom teachers can now work more closely with 115 instructors to improve student success.

Departmental Inquiries to Pursue:  1)  Currently, we require students read a full-length text (not a textbook), based on the English Department’s Throughline.  However, in providing help in reading across the curriculum, should we reconsider the no textbook policy?  2)  Many of the faculty who have taught English 115 feel the 20 minute session is too short to be really effective.  These instructors would like to extend the sessions to 30 minutes.  While 30 minute sessions may be beneficial to students and, in practice, we may be able to accommodate all the students who want to receive credit for 115, it would reduce the possible enrollment numbers for 115.  We would need to lower the enrollment capacity to compensate for the increase in time.  This could also positively impact the productivity numbers of 115.  If students had more time to work with their 115 instructor, would their success in their English courses increase?
Budget Summary

As of 2006-2007, the WRAC Center budget has been folded into the Learning Connection.  Likewise, staffing requirements have shifted away from discrete staffing of the WRAC program to more generalized staffing of the Learning Connection, of which WRAC is one program.  This is to provide a more cost-efficient model where money is redistributed to more rigorously support faculty projects and participation and student assistant training and staffing, over the funding of classified personnel.  

We receive our funding through the college’s VTEA funds, through partnerships with special programs on campus (CalWorks, EOPS), through Title 3 BSI funding, and through the support from the Language Arts Division.  Below are a list of Year to Date costs associated with the WRAC Center.  For Fiscal Years 2006-2008, specific figures for WRAC Student Assistants (outside of the Learning Connection budget) are not available.  Likewise, staffing costs for fiscal years 2005-2008 are best estimates.  This is a result of a change in staffing and budget reporting.
Fiscal Year 2008-2009
Staffing
WRAC Student Assistants (including tutors)


                 $26,928 (year total)
Learning Connection Student Assistants                


     $139,140.74 (YTD)

(including tutors, Learning Assistants, peer advisors,


PLTL).  Figure includes WRAC Student Assistants ($26,928)
For All Learning Connection Programs: 54 hours/week coverage
Learning Connection Instructional Assistant II



          $45,107

Learning Connection Administrative Assistant II



          $45,107

Learning Connection Staff Assistant (to be hired, 20 hrs/wk)

          $20,924

Learning Connection Staff Assistant (to be hired, 20 hrs/wk)

          $20,924









                     (IA/AA Total  $90,214)








(IA/AA/SA projected total $132,062)

6 Sections of Engl/GNST 115 2.25 CAH (.9 FTEF)



       $30,000/semester
1 WRAC Coordinator 4 CAH






         $8,212/semester

Supplies

Learning Connection Supplies





         $3,154.22

Fiscal Year 2007-2008
Staffing

Learning Connection Student Assistants




     $183,000

(including tutors, Learning Assistants, peer advisors,


PLTL).

For the WRAC Program: 35 hours/week coverage
Learning Connection Instructional Assistant III



       $67,000
Learning Connection Instructional Assistant II



       $46,000
*2 Learning Connection Instructional Assistant II (temporary 20 hrs/wk)

  to replace the full-time IA II position 








 







     (IA Total $113,000)
6 Sections of Engl/GNST 115 2.25 CAH (.9 FTEF)



       $30,000/semester

1 WRAC Coordinator 4 CAH






         $8,212/semester

Supplies

Learning Connection Supplies





          $5152.81

Fiscal Year 2006-2007

Staffing

Learning Connection Student Assistants



           
        $73,288.73

(including tutors, Learning Assistants)
For the WRAC Program: 
Learning Connection Instructional Assistant III



        $67,000
Learning Connection Instructional Assistant II



        $46,000
 








      (IA Total $113,000)
6 Sections of Engl/GNST 115 2.25 CAH (.9 FTEF)



       $30,000/semester

1 WRAC Coordinator 4 CAH






         $8,212/semester

Supplies

Learning Connection Supplies





          $5753.56

Fiscal Year 2005-2006

Staffing

WRAC Student Assistants (including tutors)




        $20,059.31

WRAC Instructional Assistant III




      (IA Total $ 154,000)

2 WRAC Instructional Assistant II

5-6 Sections of Engl/GNST 115 2.25 CAH (.9 FTEF)

$25,000-$30,000/semester

1 WRAC Coordinator 4 CAH






$8,212/semester

Supplies
WRAC Supplies







           $2463.34

Analysis:  Although the WRAC Center budget is coordinated through the Learning Connection, the actual program is run in a separate venue.  By being physically separated from the Learning Connection requires a tripling up of staff to help run WRAC, PATH, and the Math Lab.  As the WRAC Center becomes more integrated into the Learning Connection, budget requirements for staffing and tutoring will change.  Staff will be trained to help run all the tutorial programs and tutors will be able to more easily work with students in multiple subject areas.  Likewise, by not having a dedicated Instructional Assistant for WRAC, the center increasingly relies on faculty participation to sustain the program. 
Enrollments

Enrollment numbers for the WRAC Center include the # of peer tutoring sessions, the # of students enrolled in English 115, the # of students using the WRAC computer labs, and the # of students using the study area.  Since we’ve moved into the library, it has been difficult to track the students using the center for individualized study.  Starting in Spring 2009, we are trying to keep track of students using the WRAC study area through SARS; however, it has been difficult to enforce signing-in with the current location of the SARS computer in relation to the WRAC front desk.  These initial SARS numbers will be inaccurate.   

General patterns of use are readily observable.  Typically, mornings through mid-afternoons 

(9 a.m. – 2 p.m.) are the busiest.  We are taking this into consideration as we follow enrollment trends and plan tutor scheduling (for both English 115 and peer tutoring).  Likewise, it’s important to note that the WRAC Center complies with Library Hours.  The WRAC Center is open M-Th 9-4 p.m. and Fri. 9-2 p.m.  If students need tutoring after 4 p.m., they go to the PATH Center.

Number of students using the WRAC Center – Peer Tutoring, English 115, and CAI
*We do not have discreet data tracking peer-tutoring only in 05-06

Fall 2005:  4303

Spring 2006:  3732

Number of students using the WRAC Center – Peer Tutoring and English 115

*We do not have discreet data tracking peer tutoring only in 06-07

**The WRAC Center moved to the Library Mezzanine

**Fall 2006:  581

Spring 2007:  321 (till 4/07)

Fall 2007:   ?
Spring 2008:  ?
Number of WRAC Center Peer Tutoring Sessions Only
Fall 2008:  405
Spring 2009:  118 (till 2/27/09, at current rate projected total for the semester 408)
· Chart on the Learning Connection PATH programs 2006-2008
See Attached Chart Compiled as of 11/24/08:  Figure 4
Analysis:  With insufficient data reporting of peer tutoring, it’s difficult to assess how WRAC peer tutoring is doing over time, and in relation to other peer tutoring services on campus.   Fall 08-Spring 09 are our only semesters thus far where we’ve captured peer tutoring separate from other WRAC services.  We will continue to do this moving forward.  

Yet, it’s important to continue looking at these numbers as they relate to changes in tutoring across campus.  #1:  Use of PATH tutoring dramatically increased in Fall 07-Spring 08 and continues to be widely used, especially in comparison to the Tutorial numbers in Fall 06-Spring 07.  How has this impacted the use of WRAC peer tutoring?  Anecdotally, there seems to be fewer students using WRAC peer tutoring.  This would make sense if more students are seeking out discipline-specific tutoring for their assignments, even if those assignments include reading and/or writing.  This could be seen as a positive change.  Rather than having WRAC tutors serve all students in reading and writing, disciplines could be taking charge of teaching reading and writing in their areas.  Therefore, biology tutors work on reading biology, history tutors work on reading history etc.  This could leave WRAC tutors only tutoring in English.  Currently, WRAC tutors mostly tutor in English, but are not designated as “English tutors,” but as “writing” and “reading” tutors.  

#2:  The move from Building 800 to the library in Fall 06, and then the subsequent loss of full-time IA staff dedicated to WRAC, changed the number of tutoring hours within the WRAC Center, and management of the center.  Currently, English/WRAC tutoring after 4 pm M-Th, and after 2 pm Fri, is located in the PATH Center.  We have seen an increase in the number of students requesting scheduled appointments in English, located in the PATH Center.  These appointments are still provided by WRAC tutors, but as opposed to 20 minute drop-in sessions, these are 50 minute sessions.  Anecdotally, students have registered complaints that 20 minutes is too short of a time to get help, and that they didn’t want to wait for drop-in tutoring.  In planning for the future, we will want to consider how many hours of drop-in tutoring versus scheduled tutoring we offer.  Currently, we have an approximate ratio of 4:1 hours of drop-in tutoring versus scheduled.           
Number of Students Enrolled in English 115

*These numbers include students who never attended a 115 session.  Although English 115 is a positive attendance class, until Spring 09, students who had 0 hours were not dropped from the roster.  Starting in Spring 09, each student enrolled in 115, will have accrued positive attendance hours.

Fall 2003:  123

Spring 2004:  168

Fall 2004:  167

Spring 2005:  176

Fall 2005:  167

Spring 2006:  159

Summer 2006:  18

Fall 2006:  159

Spring 2007:  118
Summer 2007:  20

Fall 2007:  134

Spring 2008:  108

Summer 2008:  11

Fall 2008:  ?
With the exception of Spring 2006, since Fall 2004, we have offered 6 sections of English 115.  With an enrollment capacity of 25 students per section, 115 enrollment could max out at 150 students.  

Analysis:  Numbers above 150 indicate students who were not using 115 to receive credit.  Some of these students received No Credit despite never having attending a 115 session.  Some of these students withdrew.

Although each section can enroll 25 students, one instructor cannot serve more than 18 students who are actively taking 115 and trying to receive credit.  However, we are enrolling up to 25 students and beyond under the assumption that not each of these students is trying to receive credit for the course, so not all of these students are active at the same time.
Numbers below 150 indicate sections which didn’t fill.  As of Spring 2007, we have not filled all 6 of the 115 sections, despite the inflated enrollment numbers.  Likewise, the 3 summer sections over the 3 years did not fill.

Important Changes – 1)  We are not offering a summer section of 115 in Summer 09.  Students who want to receive tutoring can use the PATH Center.  WRAC tutors will be scheduled in PATH.  2)  We are reducing the # of 115 sections in Fall 09.  Likewise, sections will be offered during “peak hours.”  We are not scheduling evening or Friday sections because these were underutilized.  Likewise, we are scheduling peer-tutoring for every hour of 115 to increase reciprocity between the two tutorial services.  3)  We are advertising the WRAC services more – posting box adds in the schedule of classes, notifying faculty of their students who use the center, and will be reaching out to more faculty to get involved in 115 tutoring.  4)  We need to look into having more professional support for 115 faculty.  This semester, 115 faculty are meeting to evaluate program changes made in Spring 09.  
WRAC CENTER

Rock Proposal

Year One

February 20, 2009

In examining the basic data for the WRAC Center, two broad areas of inquiry emerge.  

1.  How does the WRAC Center fit into the Learning Connection in serving the campus at large?

Over the last two years, the WRAC Center has undergone profound shifts:  1)  The move from having two full-time Instructional Assistants dedicated to overseeing the center,  2)  The move from Building 800 to the temporary location on the Library Mezzanine,  and 3)  The increase in PATH tutorials focused on discipline specific tutoring in the content areas.  As we adjust to these changes, a number of questions arise:

· How does WRAC tutoring co-exist with the PATH programs?  Does it make sense to have three tutoring programs (WRAC, Math Lab, and PATH)?
· Is the Learning Connection changing tutoring to a discipline-specific model that the WRAC Center needs to join?

· Is WRAC across the curriculum, or has it become tutoring for English classes?  

· To be better integrated into the Learning Connection, should WRAC tutoring emphasize the PATH model of scheduled appointments?

2. How is English 115 currently serving our instructors and students across campus?
Enrollment trends from the last two years indicate a decrease in the use of English 115.  This requires that we review how this course is taught, who is taking this course, who isn’t taking this course, and changes that need to be made if we want to reverse the downward trend.  The following questions arise:
· How does the drop in enrollment reflect instructors’ attitudes regarding 115?  Are fewer English instructors interested in teaching 115?  Are fewer English instructors recommending 115 to their students?

· Given that the vast majority of students currently enrolled in 115 are using the course to assist in their English classes, which departments would benefit from having a larger presence in the WRAC Center?   Who are the discipline instructors to contact to help expand our student base?

· Is 115 useful in helping students succeed in their courses?  Do 115 instructors need more coordination with the classroom instructor to improve student success?  Do 115 instructors need training and regular meetings to be given feedback and share session experiences?
Rock Inquiry Design
For Question #1:  How does the WRAC Center fit into the Learning Connection in serving the campus at large?

· Need to capture SARS data for the WRAC Center as a whole.  The current location of the SARS computer is not working.  Many students use the study area and don’t sign in.  We could institute a paper sign-in sheet and have a student assistant plug the #’s into SARS to be able to capture WRAC use.  This will help us compare WRAC and PATH.
· Need to update the WRAC website.  Post WRAC computer lab information, tutoring information, 115 information, and a Tutoring Request Form.  
· Need to advertise WRAC services on The Zone.  I already contacted Katherine Tollefson and she will get back to me when they have a portal to use for “blurbs.”  Will continue to post box adds in the Schedule of Classes and send out college-wide emails regarding WRAC services.  
· Data:  Will continue to track data on peer tutoring sessions, “peek hours,” and demand for drop-in tutoring versus scheduled appointments.
· Survey #1:  Will conduct a survey of Chabot students (random sample), and what they know about WRAC tutoring, if they’ve used it, why or why not, how they heard about it, how they’d like to hear about.  Chris Piquette, current WRAC tutor, will be running this survey in conjunction with Alisa Klevens, and the help of peer advisors.  
· Survey #2:  Will provide a “response box” at the WRAC front desk to get the temperature of the WRAC Center from the students who are using the service.  What are they coming for?  What’s working for them?  What isn’t?
· WRAC Outreach #1:  Invite instructors from outside disciplines across campus (Early Childhood Development, Health, History etc.) to present to the WRAC tutors their reading and writing assignments:  what they assign, why they assign it, and how they evaluate it.  This may encourage instructors outside of English to encourage their students to use the WRAC Center.
· WRAC Outreach #2:  Go to division meetings and give a brief presentation on WRAC services.  (Dennis Chowenhill and Sean MacFarland did this in 96-97, with negligible results.  However, it may be worth revisiting).
· WRAC Outreach #3:  Have WRAC tutors make presentations.  Revisit WRACtivities – session workshops on reading and writing techniques.
· Continue working with Learning Connection IA’s to better train the WRAC student assistants and manage the day-to-day needs of the center.
For Question #2:  How is English 115 currently serving our instructors and students across campus?

· Bring WRAC back into the English subdivision meetings.  Give updates.  Solicit participation and feedback.  WRACtivities run by members of the subdivision.
· Rotate 115 Instructors.  Reach out to faculty members who have never taught 115 or who haven’t in a long time.  Get English faculty re-engaged in the program.

· Institute 115 professional development meetings.  Evaluate the Learning Plan, the metacognitive journals, as they meet the course outline.
· Invite faculty outside of English to teach GS 115 in coordination with their classes.

· Survey #1:  Survey students enrolled in 115: why they enrolled, how they found out about the class, what they liked/disliked about the class etc.
· Offer 115 sessions during “peek hours,” corresponding to WRAC drop-in tutoring.

· Data:  Continue to watch actual enrollment #’s of the course from Spring 09 forward.  Work with Marcia Corcoran and Judy Young to work on capturing census data at the 8th week of instruction.

· Data:  evaluate success rates of 115 students by course: 101A/10B/102/1A,4/7 

· Data:  get institutional research on retention and persistence rates of students taking 115. Do 115 students stay longer despite non-success?

· Pilot:  change one section of 115 to 30 minute sessions and track the success/persistence/retention of those students enrolled in English as compared to the 115 sections comprised of 20 minute sessions.  Also, do a survey of 115 students to get qualitative feedback.

· Pilot:  115 On-line Tutoring Report Form.  Classroom instructors would not only know their student is enrolled in 115, but what they are working on.  May help with defining and meeting student goals.
Participants:
Alisa Klevens

Potential Contributors:

Cynthia Hicks

 Dennis Chowenhill

Former WRAC Coordinators

Chasity Whiteside
 WRAC Tutors

The English Subdivision

Carolyn Arnold
 115 Instructors



