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The purpose of the PAR Synthesis Statement is to synthesize the quantitative and qualitative responses of the

roughly one hundred PARs on campus into graphs and narratives that can be used to inform funding allocation,

strategic planning, and institutional effectiveness decisions.
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Qualitative Responses

Deans’ Recommendations for College-Wide and/or Infrastructure Initiatives

PAR Question: Based on the trends you noted in PARs in your division, as well as your own analyses, in
ranked order, what infrastructure or college-wide issues do you believe deserve immediate attention?

PAR Committee Lead Analysts: Cynthia Gordon da Cruz

Infrastructure and College-Wide Issues that Need Immediate
Attention ( 9 Responses)

Discipline and Counseling Faculty Collaboration 2
FTES Maximization in Combination with
Student Success

Improve Registration/ Application Process for
Students

Maximize Usage of and Planning for Facilities 4

More Staffing 6

Secure Funding for Programs and College-Wide
Events

Unified Outcomes and Equity Data 2

Updated Technological Systems — 5

Note: Qn. included in Deans Summary Reports 0 2 4 6 8

All nine Chabot College Deans, identify “more staffing” (6 responses) and “updated technological
systems” (5 responses) as the most pressing infrastructure or college-wide needing immediate attention. For
example, regarding a need for more staffing, Deans wrote that there is a need for, “Staffing: faculty in our
division, lab support, and IT,” and “Staffing: Inadequate staffing [exists] in many of the areas within APSS ...
but also in Admissions and Records ..., Career Center and General Counseling,” and “...more staffing for
financial aid.” With regard to the need for updated technological systems, Deans wrote that there is a need for,
“Updated technology for staff and students to be able to access and provide services,” and “Improved
technology: better tools for students to be able to navigate through our website, understand the various path
options, and have access to career exploration and work-based learning opportunities.” Deans also mentioned
that 25Live (the room reservation system) and Class Web need upgrades, and Chabot needs a communications
solution to the fact that students do not check their zone mail regularly.

Summary and Policy Implications for Consideration:
Overall, the Deans’ responses to the most pressing infrastructure issues are consistent with frequent themes

raised in individual PARs. The challenge with addressing the need for more staffing is that there is uncertain
and/or limited funding. In another PAR question on the challenges or institutional-level barriers that prevented



programs from reaching their goals, the issue of hiring obstacles was mentioned in 37 responses. Thus, while
hiring significantly more staff may not be a policy option, perhaps one way to mitigate the staffing issue
would be to work with the district to further investigate hiring obstacles and collaboratively create policy
solutions. A second possible policy solution to the need for more staffing could focus on a cultural shift.
Perhaps a topic for a future administrators’ meeting could be how to consistently, clearly and collaboratively
discuss task priorities. If employees have a clear understanding of the highest priority tasks, perhaps that could
at least alleviate the stresses associated with being understaffed.

As with the theme of staffing, the need for “updated technological systems” (5 responses) was not only
mentioned by the deans, but frequently raised in individual PARs. For example, in the PAR question on barriers
that hindered programs/areas in reaching their goals, updating and training on technology, issues with software,
emails, and VPN were recurrent themes (17 Responses). Similarly, in the PAR question on barriers that
hindered students in reaching their educational goals, technology challenges were mentioned in 34 responses.
However, while the broad theme of technology was frequently mentioned, the specific technology issues ranged
across functional areas. Some PAR respondents discussed a need for technology for instruction, others a need
for technology for communications with students, others the need for updates to infrastructure technology, like
Banner and ClassWeb. Since the technology challenges span multiple and diverse areas, PAR committee
recommends the IST committee and/or applicable constituencies consider two next steps: 1) examine Chabot’s
processes and structures for identifying, prioritizing, and implementing system-wide technological
change, and orienting employees to changes that occur and 2) consider a campus-wide survey on Chabot
technology so that community members can contribute their ideas.



Institutional-Level Supports Helpful to Programs/Areas

PAR Question: What institutional-level supports or practices were particularly helpful to your program or area
in reaching its PAR Goals, SLOs, PLOs, SAOs, and/or the college mission?

PAR Committee Lead Analysts: Alexandra “Zannie” Dallara and Liisa Pine

Institutional-Level Supports and Practices Helpful to Programs/Areas
(90 Responses)
Career Education (CE)

Institutional Advancement

?‘;ﬁ:g‘lzlghg;gf Other Grants or Funding Sources

Resources, Perkins

n=32 SCFF Innovation Grant

Strong Workforce

Student Access Success and Equity (SASE)

Admissions and Records

Classified Professionals and Administrative Assistants

College Administration and Senior Leadership

Collaboration Counseling

with Offices District Support and Leadership

and/or Financial Aid

Personnel, ITS
n=97

Data Access,
n=24

Supportive/

Effective College

Learning Connection, WRAC, STEM Center, Comm Lab
Other Programs/Areas

Student Assistants

Support from Committees

Data from Banner, IT, or Other Non-IR Source

Office of Institutional Research

Autonomy in FTEF Decisions

Faculty PD, Training or Support

Processes, Flexibility to Provide Remote or In-Person Services 9
n=36 Guided Pathways
Support for Hiring & Re-Assign Time for Needed Personnel | 10
Technology Emails, Software, Network, etc 11
Resources, Laptops and/or Hotspots
n=16 Online Library Resources
Access to Space or Equipment 15
Note: Qn. included in Academic Services, Targeted Outreach Efforts . . 10 | | |
Student Services, and Administrative Services PARs 0 5 10 15 20 25

Across the 90 responses to this question in Program and Area Review, some of the most frequently named
supports or practices for programs and areas that were helpful in assisting areas to reach their goals were:
collaboration with offices and/or personnel (97 responses) including with college administration and senior
leadership (22 responses), availability of funding from a variety of funding sources (32 responses),
supportive/effective college processes (36 responses), data access (24 responses), and access to space or
equipment (15 responses).



Summary and Policy Implications for Consideration:

Responses to this question celebrated the collaborative spirit, modeled by senior leadership and administration
and engaged in by so many at Chabot. Interestingly, two of the factors named in response to this question as
supporting success—availability of funding and access to space or equipment—were also named in a later
question by some programs and areas as hindering their success in reaching their program/areas goals. In
particular, areas mentioned needing support navigating how to obtain categorical funding. Thus, one policy
recommendation would be to examine Chabot’s processes and structures for allocating resources and
space to ensure they work for as many programs/areas as possible.



Institutional-Level Barriers or Challenges for Programs/Areas

PAR Question: What institutional-level barrier or challenges prevented or hindered your program or area from
reaching its PAR Goals, SLOs, PLOs, SAOs, and/or the college mission?

PAR Committee Lead Analysts: Alice Hale and Nancy Pinio

Institutional-Level Barriers and Challenges for Programs/Areas

(90 Responses)
Budget/ Funding, Lack of Funding or Insufficient Budget | _ 13
n=19 Uncertain Funding 6
Facilities and/or Inadequate Facilities 8
Equipment, Insufficient Equipment or Lab Space 6
n=14 Articulation 2
Faculty Training* 6
Faculty Support Guided Pathways 2
Needs, -
n=17 Instruction Related 3
SLO or PLO 4
Accurate and Timely Data Reports 6
Administrative Processes 4
Civic Engagement 1
Inefficient Operations Y P b
or Processes, icient Student Assistant Hiring Processes | 3
n=67 Enrollment, Registration and Onboarding Processes 7
Hiring Obstacles : : : 37
Productivity 6
Program and Area Review
Career Prep
Expand Hours for Services 2
Financial Aid and Basic Needs Support 6
Student Supg(;rt Needs, Inadequate Funding for Speakers and Conferences 2
n= i
Online Learning Support
Student Academic Support: Tutoring, DSPS, ESL 5
Lack of Access to Counseling 9
Emails

Technology Issues, .
n=17 Other Technology (eg, training, VPN, network)

Software

Communication Gaps or Delayed Communications

* Faculty Training includes DSPS, CurricUNET & Online Instruction Covid-19 Pandemic
Note: Qn. included in Academic Services, Student Services,
and Administrative Services PARs

20 30 40

Across the 90 responses to this question in Program and Area Review, some of the most frequently named
barriers preventing or inhibiting programs and areas from reaching their goals were: hiring obstacles (37
responses), insufficient or uncertain funding (19 responses), inadequate facilities or lab space (14 responses),
challenges with getting students’ needs met, such as lack of access to counseling (15 responses), and various
technology issues (17 responses).



Summary and Policy Implications for Consideration:

Similar to the Deans’ responses about the most pressing infrastructure issues, PAR respondents named hiring
obstacles as a key barrier preventing success. Thus, the same policy recommendation applies: consider
working with the district to further investigate hiring obstacles and collaboratively create policy
solutions. Also in line with the Deans’ summaries of infrastructure challenges, PAR responses to this question
frequently named technology issues as a barrier to success. Once again, the policy recommendation would be
for the IST committee and/or applicable constituencies to consider two next steps: 1) examine Chabot’s
processes and structures for identifying, prioritizing, and implementing system-wide technological
change, and orienting employees to changes that occur and 2) consider a campus-wide survey on Chabot
technology so that community members can contribute their ideas.



Institutional-Level Supports Helpful to Students

PAR Question: What institutional-level supports or practices do employees in your program/area believe are
particularly helpful to students in reaching their educational milestones and/or goals? (i.e., from your vantage
point, what does Chabot do for students that we should keep doing?)

PAR Committee Lead Analysts: Cynthia Horn and Frances Fon

Institutional-Level Supports and Practices Helpful to Students
(91 Responses)

General Tutoring Support

Academic Support, Learning Connection or LA
n=26 STEM Center

WRAC

Access to TeChn()lOgy, Equipment, Facilities, and Labs

Equipment &

s Laptop or Hotspot
Facilities, n = 29

Technology Provision and Maintenance

Cohort SllppOl‘t, Special Programs or Learning Communities 32
n =32 Chabot Promise Grant
Financial and Basic Emergency Aid
Needs SllppOl‘t, Financial Aid
n=32 Free Textbooks
Basic Needs Support
Employee Culture and Support ] 2
Investment in Funding and Staffing | 7
Employees, Professional Development | 3
n=18 Support faculty towards excellence in instruction |
Investment in Course Offerings |
Program Degrees and Pathways ] : 13
Development & Disagregated Research and AB705 | 2
Research, n =21 i
Counseling _ _ 27
DSPS or ACE | 4
Student Support Expanded Services 3
Services, Mental Health Support : 13
n =81 Outreach and Onboarding Support | _ 14
Student Life and Engagement | 8
Additional Helpful Support Services | _ 12
Note: Qn. included in Academic Services, Student Services, 0 1-0 2-0 3I0 4-0

and Administrative Services PARs

Across the 91 responses to this question, the most frequently mentioned institutional-level supports and
practices that helped students reach their educational goals all fell within the category of student support
services (81 responses)—such as counseling (27 responses), outreach and onboarding support (14 responses),
and mental health support (13 responses). Two other key areas frequently mentioned as helping students reach
their goals were special programs and learning communities (32 responses) and financial and basic needs
support (32 responses). PAR respondents also mentioned the important role that access to technology,
equipment, and facilities played in supporting students (29 responses), in particular, access to laptops and
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hotspots was frequently mentioned (16 responses). Finally, the importance of Chabot’s academic support was
mentioned in 26 responses, more specifically, general tutoring, learning connection and the STEM center were
each named 7-8 times.

Summary and Policy Implications for Consideration:

Overall, regarding institutional supports most helpful to students, the most frequently mentioned response was
special programs and learning communities (32 responses). Thus, the PAR Committee recommends
researching how to expand learning communities (e.g., Umoja, Puente, CIN, MESA, FYE, Guided
Pathways, etc.) and learning-community-type supports to wider groups of students (i.c., what about
learning communities make them so successful? How can these aspects of what make learning communities
successful be extended to all students? How can we ensure new and continuing students have the opportunity to
join learning communities? How can Guided Pathways be further developed to capitalize on what we know is
successful about learning communities?). The second most frequently mentioned program/area that is helpful to
students was counseling (27 responses). Yet, in the question about barriers to student success, lack of access to
counseling was a frequent theme. Therefore, the policy recommendation is to evaluate what funding,
resources, or structural changes would be needed to ensure all students have access to the high quality
counseling services that Chabot provides. For example, how can Chabot structure majors advising, peer
support, DegreeWorks orientations, etc. to be the most beneficial to students? Finally, the frequent mentions of
how helpful the following programs/support services were—financial and basic needs support (32 responses),
academic support (26 responses), laptop and hotspot lending (16 responses), mental health support (13
responses), and outreach and onboarding support (14 responses)—Ieads to the recommendation to ensure that
support for students’ financial, technological, academic, and basic needs continues.
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Institutional-Level Barriers or Challenges for Students

PAR Question: What institutional-level barriers or challenges do employees in your program/area believe are a
hindrance to students in reaching their educational milestones and/or goals? (i.e., from your vantage point, what
does Chabot do that we should stop doing or change to better support our students?)

PAR Committee Lead Analysts: Frances Fon and Anamarie Navarro

Institutional-Level Barriers and Challenges for Students (90 Responses)

Degrees, Pathway, Completion-Related Issues
Curriculum, Courses,

Instruction, and Lack of Course Offerings

Pathways Lack of More Support for Completing Math Classes
n=20 Large and Increasing Class Sizes
Funding, Staffing, Lack of Agile Hiring Practices
Hiring, and Lack of Funding for Programming
Professional .
Need More Professional Development and Data
Development Issues,
n=23 Shortages of personnel
Cumbersome Processes with Paper and pdf Forms
Operations
P > Lack of collaboration between departments
Processes, and
Philosophies, Need Better Ways to Communicate to Students
n=24 Need to change mindset, philosophy, and principles
Finance/Money Related Challenges
Student Basic Lack of Transportation Support | 2
Needs Issues, Lack of Study Spaces, Labs, Health Center : 6
n=16 Loaner Computers not Working Adequately 2
Need More Food Services 2
Lack of a Clear Onboarding System
Student Lack of Career Development Support 3
Support Lack of Counselors and Available Counseling Slots 18
Services Issues, . T
n=43 Lack of Night and Weekend Services : | 10
Need More Mental Health Services 4
Registration Challenges | 5
Insufficient IT Resources and Support 3
Lack of Easier Zonemail Access 3
Technology Issues, Lack of Intuitiveness in Outdated CLASS-Web 10
n =34 Need Better Planning for Technology Enhancement 2
Need Single Sign-on for All Chabot Portals 3
Need to Improve Websites 10
Other Tools, Apps, Technology Issues 3
Note: Qn. included in Academic Services, 0 5 10 15 20

Student Services, and Administrative Services PARs

The graph of the themes in the 90 responses to this question indicates that a myriad of challenges face our

students in diverse areas from curriculum, to instruction, to operations, to student basic needs and beyond. The
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sheer volume and diversity of different barriers to students’ success shows us that our campus must work
together with synergy to solve these problems and create a more successful environment for students.

Throughout the PAR surveys, we see technology issues (34 responses) continue to be a barrier for students.
Issues are wide ranging and include lack of intuitiveness in outdated CLASS-Web software, need for
website improvements, challenges related to specific apps and Zonemail, and insufficient tech support.
Technology challenges have been a recurring theme in PAR for many years. Another frequently identified
challenge is the need for better ways to communicate to students (10 responses).

Furthermore, PAR respondents believe students were challenged by a lack of access to a number of student
support services, in particular lack of counselors and available counseling slots (18 responses), shortage of
personnel (10 responses), and lack of night and weekend services (10 responses).

Summary and Policy Implications for Consideration:

The responses to this question on barriers to student success are interesting to consider in concert with
responses to the previous question on what supports help students succeed. Both responses highlight the
importance of cohort-based support or special programs and access to counseling—these services are
crucial to supporting students and represent a barrier when students cannot access them.

The policy implications for these two areas are the same as in the aforementioned questions: 1) research how
to expand learning communities (e.g., Umoja, Puente, CIN, MESA, FYE, Guided Pathways, etc.) and
learning-community-type supports to wider groups of students and 2) evaluate what funding, resources,
or structural changes would be needed to ensure all students have access to the high quality counseling
services that Chabot provides.

With regard to the technological challenges that PAR respondents believe students face, PAR committee makes
the same recommendation as in the previous questions, the IST committee and/or applicable constituencies
should consider two next steps: 1) examine Chabot’s processes and structures for identifying, prioritizing,
and implementing system-wide technological change, and orienting employees to changes that occur and
2) consider a campus-wide survey on Chabot technology so that community members can contribute
their ideas.
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Representation in Staffing in Comparison to Students We Serve

PAR Question: Compare the representation of DI populations in your program’s/area’s staffing (faculty,
classified professionals, and administrators) to the representation of DI populations in the students you serve.
What do you notice? If there is a gap in representation between students and the Chabot professionals who serve
them, how has your program/area addressed that gap?

PAR Committee Lead Analysts: Anamarie Navarro and Christina Read

Staffing Representation (84 Responses)

" Race/Ethnicity are Represented 7
Represented DI Populations Represented 10
Well, - 7
n=22 More Diverse/Counters Narrative 3
No Gap - No Explanation 2

Working to Meet Representation

Somewhat
Representative, — Need More Representation
n=17
PT More Diverse than FT
Does not Reflect as Served
Lack Unable to Determine
Representation, =
n=38 Small Staff
Non Applicable

0 5 10 15 20

Note: Qn. included in Academic Services,
Student Services, and Administrative Services PARs

In terms of how well programs/areas believe DI populations are represented in their staffing in comparison to
the representation of DI populations in the students served, 22 programs believe they are well-represented, 17
believe they are somewhat representative, and 38 believe they lack representation. Comments in PARs that
authors were “unable to determine” representation, their staff was “too small” to be representative, or that the
question “did not apply” to their program were included in the “lack representation” code.



14

Reasons for Representation

—

Reasons for a

Well Represented in Student Assistants 2
Represented — l
Department, Cross Cultural Team 2

n=4

| N

Covid |l 2
Reasons for Gap
in . .
Representation, | Not Represented in Student Assistants - 2
n=17 T

Hiring/Retaining Employee Challenges — 13

T T T 1
Note: Qn. included in Academic Services, 0 5 10 15
Student Services, and Administrative Services PARs

PAR authors described reasons for having good representation as either due to their student assistants (2
comments) or to having cross cultural teams (2 comments). The most frequently mentioned reason for having a
gap in representation was challenges with hiring and retaining employees (13 comments). Programs also noted
Covid-19 (2 comments) and not being able to hire representative student assistants (2 comments) could lead to a
gap in representation.

Recommendations for Addressing the Gap

Prioritizing Faculty Staff Hiring — 15

Expanded Outreach, Participation _ 1
and Cultural Education
Faculty Staff Training 4

Intentional Hiring of Student
Assistants

Note: Qn. included in Academic Services,
Student Services, and Administrative Services 0 5 10 15 20
PARs

In order to address the gap in representation between Chabot staff and students, programs frequently mentioned
two ideas: prioritizing faculty/classified professional/administrator hiring (15 comments) and expanding
outreach, participation, and cultural education (12 comments). For example, one program wrote, “El Centro
staff is all Hispanic or Latinx, which is ideal for the Latinx community it serves. We share similar cultures, we
all are Spanish speaking. However, we may need more representation of more diverse Latinx communities from
South America, male/female and LGBTQ+.” Another program wrote “This has been the most difficult
challenge to overcome. We have two women and eighteen men in the instructor cadre. Our Chabot
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professionals are mostly women with a couple of men. We have tried to gain more instructors, including those
who represent DI groups, but have difficulty getting them to fill out applications or complete hiring packets.”

Summary and Policy Implications for Consideration:

Overall, responses to this question indicate that many programs do not believe DI populations are well-
represented in their staffing, in comparison to the student population. One possible policy implication is the
importance of investing in training on hiring and retaining employees from DI populations. It is also
worth noting that twelve programs did not believe that representation in staffing applied to their area. The PAR
committee recommends that Deans/Managers further investigate these comments, as literature has
illustrated the importance of representation of the student population (see e.g., Faculty Diversity and
Tenure and Higher Education; Journal of Cultural Diversity. Summer 2016, Vol. 23 Issue 2, p53-56).
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Barriers to Accessing Services

PAR Question: What barriers, if any, make it difficult for students (or Chabot community members) to access
your service? Are there any barriers that could be disproportionately experienced by people from a particular
demographic group (e.g., racial/ethnic, age, disability status, parents, etc.)

PAR Committee Lead Analysts: Cynthia Horn and Nicole Albrecht

Barriers to Accessing Services (38 Responses)

Limited Staffing
and/or Funding,
n=10 Limited Staffing

Limited Funding

Challenge of Various Application Processes
Communication to Students

Operations and Inadequate Facilities or Signage

Processes, Lack of Awareness of Special Programs
n=30

Limited Service Hours

Need for More In-Person Services

Recruitment Issues

Challenge in Accessing Mental Health Services 3
Stude.nt Sup port Financial Aid and Finance-Related 3
Services Needs, .
n=12 Lack of Transportation 3
Need for More Counseling 3
Need for System Technology Updat
Technology Issues, eed for System Technology Updates 2
n=14 Students Lacking Technology/Computer Skills 12
Note: Qn. included in Student Services and Administrative Services PARs 0 5 10 15

Across the 38 responses discussing barriers for students to access services, some of the most frequently
mentioned responses were technology issues (14 responses), challenges with accessing student support services
(12 responses), limited staffing and/or funding (10 responses), and various operational or process issues, such as
lack of awareness of special programs (8 responses), limited service hours (6 responses) or challenges with
various application processes (4 responses).

A barrier mentioned that could be disproportionately experienced by people from a particular demographic
group is difficulty accessing technology—such as laptops, hotspots, wi-fi and study space—as well as students’
knowledge of how to use this technology and computer software. The student groups who were named as
disproportionately impacted in terms of accessing services are outlined in the graph below.
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Disproportionately Impacted Populations for Access to Services

English Language Learners and
International Students

First Generation College Students
Formerly Incarcerated Students
Low Income Students

Parents and Caregivers

Racially Minoritized Students

Students with Disabilities

Undocumented Students | 3

Note: Qn. included in

Administrative Services T T T T T T T T

PARs 1 2 3 4 5 6 7 8

=]

Summary and Policy Implications for Consideration:

The barriers to accessing various services at Chabot include the myriad of challenges named above. Similar to
previous policy recommendations, the challenges students experience that are related to navigating our
technology and lack of awareness of special programs may be addressed by examining Chabot’s processes
and structures for system-wide technological change, with a particular eye towards understanding how
we use technology to communicate with students and ensuring students have access to the technology
they need to be successful. Continued support in the form of high-touch interventions and guidance, such as
that provided to students in special programs and learning communities could address challenges that students
face with accessing student services. Thus, responses to this PAR question provide further support for the
importance of researching how to expand learning communities (e.g., Umoja, Puente, CIN, MESA, FYE,
Guided Pathways, etc.) and learning-community-type supports to wider groups of students.
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Service Area Wait Times

PAR Question: Are there any services your area provides to students or the college for which there is a
particularly long wait time? If yes, which services? What creative low-cost ideas do you have for how to
decrease wait time for access to your services?

PAR Committee Lead Analysts: Nicole Albrecht and Christina Read

In the 36 responses to the question on service area wait times, the majority of programs do not report long wait
times. However, the following programs shared there is at least one service in their area with a long wait time:
Admissions and Records, Financial Aid, Counseling, Tutoring, EOPS, CalWORKS, Foster and Kinship Care

Education, VP Office of Student Services, and Institutional Research. The area most frequently noted as having
long wait times is Admissions and Records.

Low-Cost Ideas to Decrease Wait Time for Access to Services (36 Responses)

Effective Online Processes, Appointments, Services, and

Optimizin
Opega tions fn d Instructional Videos
Processes,
n=38§8
Optimizing Scheduling for Tutoring and Classes
Hiring/Replacing Permanent Staff
Optimizing Use of Refining Process to Hire Temporary/Hourly Staff at Peak
Diverse Forms of Times
Staffing,
n=10

Working with peer guides and hire more student assistants

Adapting Service Delivery to Meet Student Needs

No Low-cost or Creative Alternatives

Note: Qn. included in Student Services and Administrative Services PARs

Programs suggested creative, low-cost solutions to address long wait times. The suggestions fell into three
main categories: “Optimizing Operations and Processes” (8 responses), “Optimizing Use of Diverse Forms of
Staffing” (10 responses), and “Adapting Service Delivery to Meet Student Needs” (4 responses). In terms of
optimizing operations and processes, the most frequently mentioned solution was ensuring

“effective online processes” for appointments, services, and instructional videos (5 responses). With regard to
optimizing use of diverse forms of staffing, respondents suggested refining processes to easily hire
temporary/hourly staff at peak times (3 responses). The importance of hiring/replacing permanent staff was also
mentioned four times. Within the final category, adapting service delivery to meet student needs, respondents
suggested things like small group appointments and establishing one staff contact for particular groups of
students. For a few key services (e.g., DSPS, Institutional Research, and Foster and Kinship Care Education),
respondents noted that there are not any low-cost solutions.
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Summary and Policy Implications for Consideration:

Among the programs that were named (or shared about themselves) that there are long wait times for at least
one service, the following programs serve all students on campus—Admissions and Records, Financial Aid,
Counseling, and Tutoring. Delays in these services to all students could impact the student body at large in
meeting their educational goals. Therefore, the policy recommendation is to evaluate what funding, resources,
or structural changes would be needed to ensure that Admissions and Records, Financial Aid,
Counseling, and Tutoring are able to provide their services efficiently and effectively to campus.
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Summary of Policy Implications for Consideration

Four Most Frequently Name Policy Implications:

Work with the district to further investigate hiring obstacles and collaboratively create policy solutions.
IST Committee and/or applicable constituencies should consider:
o Examining Chabot’s processes and structures for implementing and orienting employees to system-
wide technological change.
o Consider a campus-wide survey on Chabot technology so that community members can contribute
their ideas.
Research how to expand learning communities (e.g., Umoja, Puente, CIN, MESA, FYE, Guided Pathways,
etc.) and learning-community-type supports to wider groups of students.
Evaluate what funding, resources, or structural changes would be needed to ensure all students have access
to the high quality counseling services that Chabot provides.

Additional Policy Implications for Consideration:

Evaluate what funding, resources, or structural changes would be needed to ensure that Admissions and
Records, Financial Aid, Counseling, and Tutoring are able to provide their services efficiently and
effectively to campus.

Ensure that support for students’ financial, technological, academic, and basic needs continues.

Invest in training on hiring and retaining employees from DI populations.

Deans/Managers should further investigate why PAR respondents wrote diversity in staffing was not
applicable to their areas, as literature has illustrated the importance of representation of the student
population.

Examine Chabot’s processes and structures for allocating resources and space to ensure they work for as
many programs/areas as possible.



Fall 2021 PAR Comprehensive Quantitative Report

Office of Institutional Research & Program and Area Review Committee

Status of Goals from Previous Comprehensive PAR Cycle
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Service Area Qutcomes (SAOSs).

Does your service area have two or more SAOs? (Q11)

® No. of Programs/Areas

20

38

Yes

5
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No (if not, please explain why)

Number of SAOs connected to each of Chabot's Institutional Learning Outcomes (Q13)
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Critical Thinking Communication
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43 Responses
Total SAOs: 107
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Service areas are required to assess at least two SAOs per comprehensive PAR cycle. Were at least two of your SAOs
assessed since the previous comprehensive PAR? (Q19)

41 Responses
® No of Programs/Areas
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Yes No (if not, please explain why)
Assessing SAOs has led to improvements in my area. (Q21)
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@ No. of Programs/Areas
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Student Learning Qutcomes

SLOs: How many courses in your discipline had their SLOs assessed and recorded in CurricUNET in the 5-year cycle?

(Q26)

53 Responses

30
10
1 2 S
0 — — I
All courses Almost all or most About half of the courses A few courses No courses
courses

Assessing SLOs has led to improvements in my area. (Q28)

53 Responses
® No. of Programs

26
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15
11
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5 4

0 0 ]

Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree

disagree



Program Learning Outcomes
PLOs: Were all Program Learning Outcomes (PLOs) assessed in the 5-year cycle in CurricUNET? (Q29)

51 Responses
No. of Programs

30 29
20 17
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0
Yes, all PLOs were assessed in  Almost all PLOs were assessed No, many PLOs were not
the 5-year cycle. in the 5-year cycle. assessed in the 5-year cycle.
Assessing PLOs has led to improvements in my area. (Q31)
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Academic Programs/Disciplines Data

FTES and Enrollment: Over the past 3 years, in comparison to the overall FTES trends of the college, FTES in your
discipline have: (Q37)

o4 Responses
® No. of Programs

30 29
20
14
11

) .

0

Decreased in comparison to the Stayed roughly the same in Increased in comparison to
overall college trends comparison to overall college overall college trends
trends

Enrollment Disaggregation: Consider how the representation of traditionally underrepresented race/ethnicity/gender student
groups in your program compares to the typical makeup of your discipline, field, or industry. The representation of traditionally
underrepresented race/ethnicity/gender student groups in our discipline/major compared to our industry/field: (Q42)

54 Responses
No. of Programs

20

20 18
16
10
0
could be improved. is just right. is outstanding - we are

increasing the diversity of the
field.



For disciplines with a high percentage of offerings that are required for General Education—such as English, math, or
communication studies—please also compare the representation of traditionally underrepresented race/ethnicity/gender student
groups/disproportionately impacted groups (DI Groups) in your general education classes to the overall student body population.
DI Groups in our general education classes: (Q43)

44 Responses
® No. of Programs

20 19
15
15
10
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; N
are underrepresented in have similar representation in are overrepresented in Not applicable, our discipline
comparison to student body. comparison to their comparison to their does not have high
representation in the student representation in the student enrollments in general

body. body. education classes.



Non-Credit Course Offerings
Over the next 3 years, non-credit course offerings in our program/area are planned to: (Q46)

@ No. of Programs

27

21
20

10

0

Decrease Stay the same as they are now Increase

48 Responses



Course Success Rates

Course Success Rates Over the past three years, how have course success rates in your discipline changed? Course
success rates have: (Q47)

53 Responses
® No. of Programs

31
30
20 15
10 7
) ]
Decreased Stayed roughly the same Increased

Check all groups that are disproportionately impacted (succeeding at lower rates than students from other
racial/ethnic, gender groups, or the overall college average): (Q48)
43 Responses
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African Asian Filipino/x Latinx/ Native Pacific White/ Female Male
American/ American/ Chicanx American/ Islander/ European

Black Asian Alaska Native Hawaiian American
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Program Completion

Over the past 3 years, what is the trend in Degrees awarded (AD-Ts and AA/AS) in your program(s)? (Q51)

52 Responses
@ No. of Programs
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5 4
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Decreased Stayed roughly the same Increased

Over the past 3 years, what is the trend in Chancellor-Approved Certificates awarded in your program(s)? (Q52)

42 Responses
® No. of Programs

31
30

20
10 7

4
0 — N

Decreased Stayed roughly the same Increased
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Technology, Facilities and Professional Development

The technology in our program/area is sufficient to support student learning and/or carry out our program/area
outcomes and goals. (Q60)

97 Responses
@ No. of Programs/Areas

31
30 28
20
15

) i

0

Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree
disagree

The facilities in our program/area are sufficient to support student learning and/or carry out our program/area
outcomes and goals. (Q62)

95 Responses
@ No. of Programs/Areas

30 28
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Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree

disagree
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In general, Faculty members in my program/area regularly participate in professional development activities offered
by/at Chabot. (Q64)

93 Responses
® No. of Programs/Areas

44
40
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20 19 16
: 5 a B B
. 1 ] ]

Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree Not applicable (no
disagree faculty in service)

In general, Classified Professionals in my program/area regularly participate in professional development activities
offered by/at Chabot. (Q65)

82 Responses
® No. of Programs/Areas
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Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree Not applicable (no
disagree classified professionals

in service)
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In general, Faculty members in my program/area regularly participate in professional development activities offered
outside of Chabot. (Q66)

92 Responses
® No. of Programs/Areas
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1 3
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Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree Not applicable (no
disagree faculty in service)

In general, Classified Professionals in my program/area regularly participate in professional development activities
offered outside of Chabot. (Q67)

80 Responses
® No. of Programs/Areas

30
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Strongly disagree Somewhat disagree Neither agree nor Somewhat agree Strongly agree Not applicable (no
disagree classified

professionals in ...



@ No. of Programs

30
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10

Yes (or we will do so by the deadline).

Program Maps
Have you completed all program maps for your discipline? (Q72)

1
I

No, because one or more of our
program(s) is/are being discontinued
(please fill in name of program in
space below).

3

No, because one or more of our
program(s) cannot currently be
completed because not all classes
have been offered recently or will be
offered in the next 3 years (please fill
in name of program in space below).

14

55 Responses

16

No, for another reason... (please fill in
the reason below).
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Planning

Are any of the goals that you listed for your program aligned with any of Chabot's Mission Critical Priorities in the

EMP? (Q78)
96 Responses
@ No. of Programs/Areas

93

50

3

0 —
Yes No

If yes, check all mission critical priorities for which at least one PAR goal is aligned (check all that apply) (Q79)
94 Responses

Equity

Access

Pedagogy and Praxis
Academic and Career Success

Community and Partnership

20 40 60 80

o
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Are any of the goals you listed for your program designed with the intention of positively impacting equity, i.e.,

improving outcomes for any disproportionately impacted population? (Q80)

96 Responses
No. of Programs/Areas

30 78
60
40
20 18
0
Yes No

If yes, check all racial/ethnic student populations that at least one of your PAR goals intentionally supports. (Q81)
77 Responses

African American/Black 71

Latinx

Native American/Alaska Native
Pacific Islander/Hawaiian
Disabled

Foster Youth

LGBT

DI Gender

Other (please specify)
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Chabot will be funded by the Student Centered Funding Formula (SCFF) once the "hold harmless" period ends. Are any
of the goals that you listed for your program aligned with increasing Chabot's funding in any of SCFF Metrics? (Q82)

95 Responses
® No. of Programs/Areas

87
80
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40
20
8
0 I
Yes No

If yes, check all SCFF metrics that at least one of your PAR goals intentionally supports. (Q83)
88 Responses

Enrollment/FTES 66

Transfer level English, math or ESL ...

N
(@)

Degree or certificate completion 79

Transfer

CTE Units

Attainment of a Living Wage 47

Supplemental Metric (Financial aid or AB ...

Other (please specify) 10
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