Chabot College

Language Arts Division

Program Review

English:  Basic Success Data Review

· How does your basic success data compare to the college as a whole?  What might explain the differences?  Is this an issue or non-issue as you see it?

For 2006-2008, the English program performs between 2-3% lower in overall success as compared to the college as a whole.  The English program shows a success rate between 61%-63%, whereas the college fluctuates between 64%-65%.  However, the composite data from the college makes it difficult to assess what accounts for the percentile differences.  

Reflection:

It is possible that our lower success rates are attributed to a course sequence, which includes prerequisite credit/no credit basic skills classes for students who don’t assess into the transfer series.   Two of three pre-1A classes, have an average success rate below 60%, which would impact our overall success data.  

Questions:

How do the English success rates compare to other disciplines which have a prerequisite series of courses for credit/no credit?

How do English success rates compare to other disciplines which have non-major courses for degree?

Gender  

College-wide gender is not a significant issue for success, but in English it is.   Males succeeded at a rate of 4% lower than females in 2006 and 2008, and 6% lower in 2007.   In English, women are performing on par with the college as whole, while men are not. 

Reflection:  
There are many areas to explore here, as a department and as individual instructors.  Instructors, for instance, might monitor the success of their students by gender to observe whether this phenomenon holds true in their classrooms.  This approach could avoid an overreaction.  As a department we could look at more data that would reveal the student behaviors of males.  

Questions:

One question that this committee asks is whether male students are seeking as much support service as females.  Do males use the WRAC or PATH Center drop-in services, for instance, as much as females?
Do other departments that offer basic skills instruction have the same male/female differences in success?  If so, what is the balance of males and females seeking math tutorials in the Math and PATH Centers?

Race-Ethnicity

The most dramatic and alarming observation in the success data for 2006-2008 are those indicating the struggles of African American students, who are succeeding college-wide at around 50%, a disturbingly low percentage.   African Americans, however, are the only group that succeeds better in English than in college-wide reports (in 2006, 6% higher in English than college-wide).  

The college-wide success figures by race-ethnicity are relatively stable over three years.  Figures for 2008 can be used as a benchmark for measuring against English for the three-year time span.

College-wide success by race-ethnicity for 2008:

African American 51%

Asian 72%

Filipino 67%

Latino 63%

White 72%

In English, over three years, African Americans perform 1-6% higher, Asians 2-4% lower, Filipinos 0-7% lower, Latinos 2-5% lower, and Whites 3-4% lower than the college (with the exception of 2008, when Whites’ performance was 1% higher in English).   

While African Americans are performing better in English than in the college as whole, when compared to the other race-ethnic categories, African Americans don’t break 60% success, which Asians, Filipinos, and Whites more consistently do in both English and across campus.  Latinos, however, have success rates which are lower:  58%, 56%, and 61%.  Percentiles for Latinos in English, which are in the 50’s, also stand out as anomalous.     

Reflection:

The “college-wide” data might be misleading here, aggregating too many disciplines to give a clear picture.  It would be helpful to know what the success rates are for African Americans and Latinos in Sciences, in Math, in Social Sciences, in Humanities, and in Business.  

Likewise, the overall success data for African American and Latino students is insufficient in understanding their performance levels in English.  As a department, we would need to compare the success rates of African Americans and Latinos who are a part of a Learning Community (Daraja or Puente), with the success rates of African American and Latino students who are not.   This would help us gauge the impact of these programs on these composite success numbers and, if positive, help us provide more opportunities for African Americans and Latino students to achieve commensurate success.

Questions:

Do African American and Latino students in Daraja and Puente have higher success rates in English courses than in the general population classes?

Do the rates of success in Daraja and Puente out-perform average success when compared to the college as a whole?  

If so, what can the English department do to match their success across the curriculum? 

Discussion Item:

Inequities of success rates between races-ethnicities continues to be an issue that invites sensitive but candid discussion.   African American students often begin college fairly confident but quickly sense a disconnect between their own voices and the language of the academy.  Many of these students are strong critical thinkers but hesitate to test their voices, both verbally and through their writing, especially those who experience difficulty moving from their home English, or dialect, to academic English.  Unfortunately, some students immediately disengage and often leave school altogether.  Programs such as Daraja offer a safe space for open dialogue about the power and purpose of language, both in standard and non-standard forms.  The students engage in an honest discussion around the social implications of their words, which often removes the stigma and allows them to focus more on mastering academic forms of language.  This approach may also account for the higher success rate for African Americans in English.

Discussion Item Questions:

Students who participate in the Daraja Program tend to achieve greater success at the English 1A level than students who are not part of a learning community.   It would be useful to know how well these students are performing at the English 4 and English 7 levels.  Are they able to survive academically outside of the learning community?  If so, what specific strategies help them to succeed?

Many of our students use non-standard forms and appear incapable of translating their words and ideas to academic English.  How can we as a department provide culturally sensitive support for dialect speakers?

Start Time in English

These data are of small sets, often individual classrooms, so that it is not clear whether the most significant factors are the hour of day or the instructor.  

Reflection:  This invites action that the English subdivision has long discussed:  the need to have more in-house training for full and part time English instructors, including perhaps holistic readings of student essays, aimed at improving instructors’ agreements about the standards for English composition courses and how those standards are assessed.

· What courses in your discipline show the least/greatest amount of success?  What accounts for differences between courses?  How could you improve success in the less successful areas?
· What do you see in the comparisons between men and women and between different ethnicities?  What accounts for differences?  What concerns you?  How could you strategically address the concerns?
Overall Success In Basic Skills (101A/101B/102)

Fall 2005-Spring 2008

101A range of 48%-58% -- 53% average success

101B  range of 60%-70% -- 64% average success

102  range of 52%-66% -- 57% average success

101A:  Average Success by Gender

men – 49%

women – 56%

101A:  Average Success by Race

African American 46%    Asian 61%
  Filipino 54%
  Latino 52%
 White 57%

Reflection:
Race-ethnicity, though reflecting a range of percentages, might not be as significant as the overall low percentages of success for this course.  Of the three basic skills courses, 101A is the least successful; although, it is the first of two basic skills courses students would take as a prerequisite for English 1A.  While students can opt-in to either 101A or 102, 101A students succeed at an average of 4% lower than the 102 students.

101A is the beginning for many students of the series of English courses that they will need to complete in order to complete degree and certificate programs, so success at this level is crucial, to the timing of the students’ completion of their goals, and to their morale as students.

Questions:

Why are 101A students performing less well than 102 students?  Does this relate to a different student population?  Is it a difference in teachers?  Is it a difference in curriculum?

Why are Asians outperforming all other racial-ethnic categories.  What percent of these Asian students are transferring into the English program through the ESL department and how does that impact their overall success?

101B:  Average Success by Gender  

men – 62%
women – 66%

101B:  Average Success by Race

African American 52%    Asian 67%
  Filipino 63%
  Latino 65%
 White 71%

Reflection:
Overall success hovers in the 60 percentiles (with a high at 70% in 2007).  Of the three basic skills courses, 101B is the most successful.  11% more than 101A and 7% more than 102.  As the companion course to 101A, the 11% increase is very positive.  This indicates that students who succeed in 101A and proceed to 101B continue to do better as they move through the basic skills series, towards the transfer-level English courses. 

Data from Race-Ethnicity have small population sizes for drawing conclusions.  The totals of many of the race-ethnicities for entire terms amounted to about one class of students.  However, in each category of race-ethnicity, more students are succeeding in 101B than in either 101A or 102.  

Likewise, success rates by gender indicate that both men and women do better in 101B than in either 101A or 102.  And, the gap between the men and women is the narrowest by 4% as compared to 7% in 101A and 9%in 102.  

102:  Average Success by Gender

men – 52%

women – 61%

102:  Average Success by Race

African American 51%    Asian 62%
  Filipino 57%
  Latino 54%
 White 62%

Reflection:
Overall success in this class also alarmingly low, in the 50s (except for high of 66% in F2006).  Men’s successes hovers at around 10% lower than women’s.  Interestingly, success in 102 is significantly lower than in 101B (both one semester below college level), at around 10% lower several terms.  

Questions:

How do the success rates of 102 classes which are a part of Learning Communities (Daraja and Puente) compare to the overall success rates of 102?  

African Americans and Latinos are performing better in 102 than in 101A, by 5% and 2% respectively.  How much do Daraja and Puente account for this difference?

Why are African Americans and Latinos doing better in 101B than in 102, by 1% and 11% respectively?  The difference in the average success for African Americans is small in comparison to Latinos and other racial-ethnic categories.

Overall Success In Transfer-Level English (1A, 4, 7)

Fall 2005-Spring 2008

1A range of 55%-62% -- 59% average success

4  range of 62%-69% -- 66% average success

7 range of 67%-75%% -- 71% average success

1A:  Average Success by Gender

men – 57%

women – 62%

1A:  Average Success by Race

African American 55%    Asian 65%
  Filipino 57%
  Latino 56%
 White 64%

Reflection:
Slightly higher successes than in 101A generally, about the same or lower than in 101B, consistently higher than in 102.  Highest is 62% (Sp2007).  African Americans break the 40 percentile barrier and achieve 50s for success in 1A (62% in F2007).

1A is the first college-level composition course, and generally regarded as the ideal prerequisite to any college-level coursework, so success rates in the 60s is less than desirable.  

Questions:

Is the average success rate of 1A comparable to the average success rate in other first-year courses (with prerequisites) in the humanities?  

4:  Average Success by Gender

men – 63%

women – 67%

4:  Average Success by Race

African American 60%    Asian 68%
  Filipino 61%
  Latino 59%
 White 73%

Reflection:
Consistently higher success rates than 1A.  African Americans also higher in four out of six terms than in 1A, surpassing Latinos by 1%.   

7:  Average Success by Gender

men – 72%

women – 71%

7:  Average Success by Race

African American 66%    Asian 78%
  Filipino 72%
  Latino 67%
 White 77%

Reflection:
Success rates consistently higher than in 4.  English 7 records the highest success rates for all racial-ethnic categories.   In five out of the six terms, African Americans do better than in English 4.

Likewise, the success gap between men and women is the narrowest at 1%.  Also, for the first time, men outperform women.  

In general, students are succeeding at greater rates in English 7 over all other English courses.  This is to be expected as it is the last of the English series.  It is notable that students in 7 do better than students in 4, the comparable course.  This could be because 4 requires literary analysis, something the rest of the English sequence doesn’t require.  Students could be better prepared to succeed in English 7.  

Questions:

Should we introduce literary texts earlier in the English sequence to help students succeed in equal numbers in English 4 and 7?
Recommedation: 

It is noteworthy that African Americans perform consistently better in college level English than they do in basic skills English, and the higher level the course, the better their success:  they generally do better in English 4 and 7 than in English 1A.

Instructors should be more conscientious about recruiting African American students succeeding in the college level English courses (1A, 4, and 7) as tutors particularly if they matriculated through basic skills courses at Chabot.  
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