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Interested applicants should submit a narrative describing the kind of support you propose to provide to students. Proposals should address the following questions:


What basic skills problem are you trying to address with this proposal? Include 
any institutional data relevant to this problem (e.g. low success rates, high withdrawal rates, low persistence through different levels of the curriculum), along with descriptions of student performance or behavior related to this problem.

How will your proposal address the above problem(s)? Please be specific about what you’d like to do, and how you think it will improve the problem you have identified.

What evidence do you have that suggests your proposal will help more students learn, succeed, and/or persist at Chabot? Here, you might refer to data from Chabot and/or evidence from educational literature, other colleges, and the BSI literature review of effective practices, Basic Skills as a Foundation for Student Success in California Community Colleges, www.cccbsi.org
How do you plan to organize this work? Who will be involved? Applicants are encouraged to work with relevant parts of the college to plan this effort (e.g. the Learning Connection, the counseling dept., EOPS)

Once the services are implemented, how will you know whether or not they are effective? Describe your plan for assessing the services’ impact on students.

What will it cost to fund these services? Submit a draft budget covering the relevant expenses (e.g. hourly pay for tutors, release time for a faculty member to develop the program and train tutors, hourly pay for programmers to improve the online orientation program, software/hardware related to the services). The Chabot administration will work with selected proposals to refine and finalize budgets.

Note:


This proposal outlines two phases for one project, one to be conducted during the fall of 2009 and the second to be conducted in the spring of 2010.   The first phase of the project will essentially be a Focused Inquiry Group, and the second phase will be Direct Support for Students’ Basic Skill Development.  Since the forms for these two types of proposals are different in some ways, we have included questions from both forms when the questions differed.  
What basic problem are we trying to address?


The overall problem is that the ESL programs currently available in the Hayward area--both Chabot’s program and the programs available through adult schools—do not appear to meeting all the needs of the community.  


One prong of the problem is the narrow focus of Chabot’s program.  While our program does a fine of job of preparing students for college classes, at present, the scope of our program is quite limited in a number of ways.  We are a small program, serving only between 400 to 500 students per semester in a college with an enrollment of over 14,000.  Furthermore, our program is a relatively narrow one, focusing almost entirely on academic ESL with no vocational ESL classes and only two regular classes in speaking and listening.  Finally, we only offer courses beginning at the high beginning/low intermediate level; we do not serve beginning students. We want to create a program that serves more people than we are serving now.


Another prong of the problem is the apparent dissatisfaction of our students with the adult school ESL programs in our area. Our ESL students at Chabot as well as Ramon’s students in the HSI program have sometimes expressed dissatisfaction with our local adult school programs and said that they wanted beginning-level classes that were faster-paced, more structured, and more rigorous.  We want to create courses to meet these needs. 


A third prong of the problem is many students come to our program without the requisite for our most basic class, ESL 110a.  Our community seems to need courses to accommodate beginning level students who, for whatever reason, do not want to remain in adult school until they have reached the high-intermediate level.  We therefore want to redesign our program to accommodate students who want to enter it at beginning levels.  

How will your proposal address the above problems?


During the fall 2009 semester, our Ramon Parada, Sandra Genera, Linnea Wahamaki, and Kent Uchiyama will visit college ESL programs in our area in order to gather information about how different colleges structure their programs and with what results.   We will research these programs online, conduct campus visits, and talk to people involved in those programs.  By the end of the semester we hope to have a broad and detailed account of programs in the area, what they have found works, and what they have found has not worked.


Concurrent with the first phase of our project, Juan Carlos Bojorquez, a consultant with WestEd, will perform a community needs assessment to determine what ESL learning needs aren’t being addressed in our area.  


During the spring 2010 semester, Kent Uchiyama and Linnea Wahamaki will begin restructuring the ESL program and writing new curriculum in light of the information we will have gathered during the fall semester.  Although some of the revisions will depend on our findings, the restructured program will include

· improved  articulation with tutoring services, so that tutoring becomes a more integral part of our courses, not simply an ancillary service.

· greater coordination with counseling, especially regarding assessment and placement.

· expanding our course offerings.  


Who will be involved?
Our group will have four members:


Sandra Genera, Counselor

Ramon Parada, Puente Project Coordinator, Counselor, Instructor

Kent Uchiyama, FIG leader, ESL Instructor

Linnea Wahamaki, ESL Program Coordinator and Instructor

Sandra Genera – 10 years of academic and career adult development counseling and teaching personal development classes at the community colleges.  She is currently the Counselor/Coordinator for the ASPIRE/TRIO program, which serves 160 Chabot College students that are first generation and low income and interested in transferring on to the university.  She has previous experience as Transfer Coordinator, Puente Counselor/Coordinator, and CalWORKs Counselor.  Sandra is bilingual in Spanish with an M.S. degree in Counseling, B.A. degree in Chicano Studies, and A.A. degree in Liberal Arts.


Ramon Parada--
24 years of counseling, teaching and coordinating the Chabot Puente Project which serves educationally disadvantaged students many of them Latino with ESL backgrounds.  The Puente Project is recognized in the Latino community as playing a pivotal role in Latino’s higher education aspirations, while supporting the “educational pipeline” from K-16.   Currently he is teaching a PSCN course in Spanish to Spanish-speaking adults at a local high school as part of Chabot’s HSI efforts and is hearing the need and request for beginning ESL courses so that some of the students can move into Career and Technical Education and academic majors at Chabot.
Kent Uchiyama – 27 years of professional ESL experience in both public school and college level.  Has served as ESL Program Coordinator.  Worked as a mentor for a teaching intern in CSEB’s ESL teacher-training program.  Served as a master teacher at the American Language Institute.  Six years of service as a member and sometimes president on the board of directors of the Bay Zen Center, a local non-profit organization.  Experience in report writing, meeting facilitation, and research involving our program.

Linnea Wahamaki – 20 years of professional ESL experience in a variety of settings; coordinator of Language Center and ESL Program; co-authored FII grant and PFE grant, which provided initial seed money for the Language Center.

How will we organize the inquiry?  

All group members will be responsible for 

· collaboratively setting the goals to be accomplished 

· conducting research (visiting campuses, conducting interviews, researching online etc.)

· writing reports of their findings and sharing them with the committee

· weighing the information we collect and discussing its possible application to our ESL program at Chabot

Linnea Wahamaki will also be responsible for designing the new program and curriculum with Kent Uchiyama
Kent Uchiyama will also be responsible for 

· outlining the goals to be accomplished each semester and creating a timeline for them 

· calling and organizing meetings, 

· coordinating the allocation of tasks among committee members, 

· following up with group members to make sure that projects are on track, 


· coordinating projects, 

· serving as point person between the group and the rest of the campus, and 


· organizing and presenting the reports and paperwork the group will produce.  

· designing the new program and curriculum with Linnea Wahamaki.

What evidence do you have that suggests your proposal will help more students learn, succeed, and/or persist at Chabot?


Because the program we create will be based on models and practices that have already been proven successful, we feel confident that the new program will help our students learn, succeed in achieving their goals, and be more likely to persist at Chabot.  

· 
Once the services are implemented, how will you know whether they are effective? Describe your plan for assessing the services’ impact on students.

To determine the effectiveness of the new program, we’ll use data from Institutional Research.  For our academic courses, students’ continuation to and success rates in English 101a or 102 should be good indicators of how our programs are preparing our students for college courses.  Fill rates in the lowest level classes will also be strong indicators of how well we’re meeting community needs.  If we branch out to vocational classes, our students’ success rate in finding work in these fields will probably be the best measure of our success.  


This information will be used as a starting point for further inquiry and further changes or fine-tuning.

How much will the project cost?

Fall Semester


During the fall semester, regular team members commit to the following amounts of work:

8 one-hour biweekly meeting = 8 hrs.

5 four-hour visits to other campuses to gather information about their ESL programs = 20 hrs.

2 hours of meetings with Juan Carlos Bojorquez, the WestEd consultant performing our community needs assessment = 2 hrs.  

2 hours of online research, compilation and synthesis of our findings, and report writing = 2hrs.  

Total—32 hrs.  

Kent Uchiyama, in addition to the above responsibilities, will be coordinating the project during both the fall and spring semesters with the additional responsibilities described above.  

We request that our members be recompensed for their work as follows:

Kent Uchiyama will receive 1.5 CAH (=$3,079.50).

Linnea Wahamaki will receive 1 CAH (=$ 2,053.00).

Ramon Parada will be paid at $65.00/hr x 32 hours = $2080.00.

Sandra Genera will be paid at $65.00/hr x 32 hours = $2,080.00.

Spring Semester

Linnea Wahamaki and Kent Uchiyama commit to following amounts of work:

· 16 1-hour meetings to coordinate and plan

· designing and rewriting the program 

· additional meeting with administration, English faculty and other stakeholders on campus and in the community

· steering the package through the Curriculum Committee

· meetings with other ESL faculty to familiarize them with the new program, clarify grading standards for each level, and select appropriate texts for each level

· all other additional duties as they arise
We request that both Kent Uchiyama and Linnea Wahamaki each receive 3 CAH (=$6,159.00) for their work.  

Total Costs for the Entire Project (both semesters)

Kent Uchiyama will receive a total of 4.5 CAH

Linnea Wahamaki will receive a total of 4 CAH

Ramon Parada will be paid a total of $2080.00.

Sandra Genera will be paid a total of $2080.00.

Total Costs = $21,610.50




