Summary of Jumpstart FIG: 5 sections of English 102, Fall 2009

Participants: Dennis Chowenhill, Katie Hern, Carmen Johnston, Alisa Klevens, Angie Magallon

What we looked at:

· Course success and persistence data comparing 102 vs. 101A/B

· Accuplacer scores for students in our Jumpstart sections, compared with their performance in class

· Case studies of students performing at different levels in each of our classes (strong, medium, struggling), including samples of student work

· Pre- and post-data from the survey on students’ usage of 30 different reading strategies (MARSI) 
· Students who withdrew or did not pass, analyzed with the following question: was it because their literacy skills required more than one accelerated pre-1A semester, or was it due to other factors?
Issues Identified for Consideration within Department:

· Programmatic: 

In Jumpstart, English 102 was offered as the only developmental English option available to students registering after July 17. (Students could not self-select between 101A and 102 because all sections of 101A were full when these late-arriving students registered.) This provided a window into some larger questions that have been raised about the composition sequence: 

How should we direct students toward the appropriate path – 102 vs. 101A/B? 

Which students need a two-semester developmental pathway? What are their specific needs, and does the current 101A/B sequence meet them? 

Do we have the right balance of sections – 101A/B vs. 102?

· Pedagogical:

Affective issues lead many Jumpstart students to withdraw from or not pass English 102, despite their having demonstrated a promising level of ability in the reading/thinking/writing of the course. These issues included relying on old high school habits (e.g.  “doing the minimum to get by”), being forced by their parents to go to school, and a low-level of intrinsic motivation toward the reading and writing demands of the course. These issues were more pronounced in our Jumpstart sections than in our typical heterogeneous sections, and they raise a question to wrestle with:  
As classroom teachers, how can we work with these kinds of affective issues to support student success in our classes?
