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· What basic skills problem are you trying to address with this proposal?  
While the Chabot OIR data shows that only 48% of degree-seeking students persist from fall to fall, once you begin examining the factors in persistence, it becomes clear that the situation is more complex than it looks.  Research from other institutions and our own internal data suggest that two factors may be key to improving student success and retention: 1) assessment, enrollment, and success in key language and mathematics classes as soon as possible; and 2) basic understandings of college operations/services.  
Data on early deciders (recent high school graduates who decide to attend Chabot before June 1) shows that they are more likely than later deciders (students who wait as late as census day to apply) to persist from fall to spring of their first year (14%, OIR 2009, awaiting data on the fall-to-fall persistence).  Completing orientation (including an education plan, financial aid, assessment, and early registration), completing key coursework early, familiarity with college structures and services, and personal motivation and support all appear to be contributing factors.  Students who make the decision to attend Chabot late in our matriculation cycle are unlikely to complete key coursework early (do not get assessed, and even if they do, there are no sections of English available to them, and they delay math as long as possible) or to be familiar with structures/services (they do not get counseling, write ed plans, apply for financial aid—as late as they are--or even get student ids).  Instead, they enroll in whatever classes they can and try to blunder through. 
Our hypothesis is that if we can shepherd late-deciding students down a path that moves them into key academic work in combination with access and familiarity with the college (and its services), their persistence would be improved.  This proposal combines two key theses about student persistence, one from instruction and one from student services: 1) students who experience a ‘complete’ matriculation experience will persist in greater numbers than students who do not; and 2) assessment and enrollment in appropriate basic skills classes (English and mathematics) early in the academic career improves persistence.  The specifics of the supporting research can be found in handouts provided during BSI meetings for the past year (to be attached) or in the Basic Skills as a Foundation for Student Success in California Community Colleges.  Finally, one of our goals is to do this with a minimum of “new” overhead, that is, wherever possible, we intend to use existing services and personnel, while simultaneously trying and tracking the success of new pedagogical practices.      

· How will your proposal address the above problem(s)?  
We will pilot a combined package of student services and instruction with a cohort of late deciders (students who apply and begin matriculating at Chabot after approximately July 17). The package consists of the following components:  1) complete matriculation, which will include mandatory assessment, financial aid, and Ed Plan counseling, which will encourage students to take their developmental courses earlier; 2) in conjunction with enrollment in the appropriate English class early in the academic career in conjunction with preparation for a mathematics class.  
· New students (never attended college before) who apply after July 17th and are accepted will be asked to join the pilot until our maximum enrollment is achieved (216).  Within the cohort, we will implement mandatory orientation, including assessment.  The advantage to participation in the pilot from the student perspective is direct access to a bundle of matriculation services (including assessment), which will in turn lead to enrollment in an appropriate English class, and a math workshop. Under normal conditions, late deciding students find it very difficult to access these services or find open classes, and those classes they find are often not a good fit for their academic goals or skill levels.  Students will be advised of the benefits of participating in the group and given the choice to opt-in or opt-out.  

· In addition to taking the current English and Math assessments, this group would complete an additional survey measuring their self-efficacy, goals, and other affective dimensions that affect their learning (adapted from Cabrillo College model).  Students who assess into college-level English or mathematics will be provided full participation in orientation, and provided priority registration into appropriate classes.  
· The Chabot Admissions and Records Department believes we will have substantial numbers of applications after July 17, and we know that there is pent-up demand for ENGL102, as over 600 students (both returning and new students) were unable to register for this class in Fall 2008.  
The package of courses & support services held in reserve for these students will include:
· English 102 (8 sections) 
· Orientation, assessment, financial aid, counseling session, and registration
· 1-Unit Math Review independent study course using ALEKs software to prepare them for success in Math course in Spring (after review, students retake assessment test to determine proper placement).  

What evidence do you have that suggests your proposal will help more students learn, succeed, and/or persist at Chabot? 
Data from Chabot’s Office of Institutional Research shows that students who use matriculation services have higher rates of persistence (Fall to Spring enrollment) than those who don’t. Orientation: +12%. Assessment: +23%. Counseling: +22%. 

In addition, students who have succeeded in a developmental English course are more likely to pass classes in other disciplines. In Fall 2007, in 9 out of 14 high-enrollment general education courses, success rates were 14%-25% higher among students who had passed one developmental English course than among students who had taken no English. This finding corresponds to the larger higher education literature showing the benefits of taking developmental courses early in a students’ career. (See Basic Skills as a Foundation for Student Success in California Community Colleges, www.cccbsi.org).
How do you plan to organize this work? Who will be involved?  AND once the services are implemented, how will you know whether or not they are effective? Describe your plan for assessing the services’ impact on students.

This Initiative will use two groups to plan, implement, and assess impacts.  During late April/May and over the summer, a group, led by Trish Shannon, will put the infrastructure and schedule in place to support the identification and recruiting of students into the cohort, followed up by the delivery of matriculation services, including enrollment.  Of necessity, this group will involve all of the key areas from student services, including counseling, registration, assessment, scheduling, orientation, financial aid, institutional research as well as key players from instruction, V.P. of academic services, and affected Deans and faculty (Language Arts and Mathematics).  This group will continue during the fall to evaluate lessons learned, assess progress over the semester, and determine whether a similar initiative should be planned for Fall 2010.   The second group, whose work will begin in the latter part of the first semester (Fall 2009) and throughout the second semester of the study (Spring 2010) and into Fall 2010 (year-to-year persistence) will be led by Katie Hern.  This interdisciplinary and cross-campus Focused Inquiry Group, which should include student services and instructional representatives, will study this cohort of students over time. How does this group's performance compare to students who did not go through this process? Are students' responses on the affective assessment surveys a reliable predictor, that is, do students' self-efficacy correlate with their success and persistence rates? What array of student services BEST fits or enables/empowers students?  Are there intervention strategies that will help or are appropriate during the first/second semester? Did students take the next English course (and succeed) and/or enroll in a mathematics class in the next semester.  
What will it cost to fund these services? 
Budget

Leadership

Spring 2009: Coordination, Trish Shannon (already funded by Title III)




0.00

Summer 2009: Coordination, Trish Shannon funded by Title III)





8,000.00

Fall 2009: Coordinate, Trish Shannon (Title III)







(8,000.00)
Spring 2010: Coordinate Fall 2010 effort, Trish Shannon (Title III)





(8,000.00)
Spring 2010: FIG Leadership
(Title III Funds)







8,000.00
Student Services

Matriculation Coordination
(50:50 split, MAX expenditure) 





30,000.00

Support delivery of assessment, orientation, financial aid submission, etc. to 216 students
Instruction (presumes 2K per CAH)
8 sections ENGL 102 (4 CAH, BSI funds) 








64,000.00
5 Math Workshop (1 CAH each, BSI funds)








10,000.00

FIG participation ($750 stipends, ~15 participants, T3 funds)





11,250.00
Total

T3: 42,250

BSI: 74,000




Total


116,250
() means negative
