Modular Program Delivery

Strategy: Self-paced, independent learning modules for program delivery
Target Audience: self-motivated health occupations students, with varying amounts of time for completion of program requirements.

Purpose: to allow students with varying amounts of time and outside commitments the flexibility to progress through a training program at their own pace in a program which implements mastery learning and adult learning theory.

Project Overview: Develop a pilot modular program delivery option which provides a flexible, independently-paced option to meet learning needs of students with a wide variety of outside commitments and speeds of learning.
Process: 

1.
Identify a flexible group of faculty open to trying a different mode of program delivery
Action Steps:
a. Meet with health occupations faculty and introduce the idea of a modular mode of program delivery.

b. Explain benefits described by a sample program, the Associate Degree Nursing (A.D.N.) Program at Santa Barbara City College (SBCC):

· The combination of self-pacing and mastery learning permits individuals to move through and master the curriculum at a rate that encourages success. This curricular format strengthens the student’s skill and knowledge base by meeting individual learning needs.

· The self-pacing and mastery learning places the responsibility for learning on the student, which fosters the development of lifelong learning, which is required of nurses and most health occupations in today’s rapidly changing society and health care environment.

· The California Board of Registered Nursing and the National League for Nursing have accredited the SBCC A.D.N. Program since it’s inception.

· There are currently no other Associate Degree Nursing programs in the state or the nation that use this format. 

· The SBCC program has been nominated as an Exemplary Program in California.

· The pass rates on the licensing exam are well above the national average and range from 100% to 93% passing, with 100% ultimately passing the NCLEX. 

· The transfer rate is estimated to be approximately 60% to four-year colleges. 

c. Determine faculty’s interest in proceeding: if positive, continue with additional steps.

2.
Query existing health occupations students to determine their interest in a modularized program option. 

Action Steps:
a. Convene a focus group meeting of current health occupations students (through a BYOB bag lunch, existing student group meeting, or during less demanding days/time periods

b. Explain the reason that another mode of program delivery is being considered: to provide more flexibility and increase students’ success.

c. Explain that if adequate students support a modularized program, it would be offered on a pilot or trial basis, and would probably not be implemented for 1-2 years.

d. Or, distribute, collect, and analyze the distance learning student survey. (Roberson, M., 2001. Distance Learning Health Occupations Student Survey. Santa Barbara, CA: South Coast Regional Health Occupations Resource Center.
e. If adequate interest/support (i.e. ~ 2/3 majority of students), proceed with additional steps.

3.
Develop modules 

Action Steps:
a. Divide the curriculum into several short courses (i.e. 30 short courses and four levels that build from simple to complex at SBCC)

b. Assign appropriate units to each module (modules at SBCC range in unit value from 0.2 to 3.1 units). 

c. Develop specific clinical and theoretical objectives which students must master to complete each module/course. 

d. Describe all the learning resources available to help the student master content in each module.

· Required readings

· Skills Laboratory: provides student with the time and place needed to master the skills and begin the development of clinical judgment and to give them the confidence so important to success of their clinical experiences.

· CDs

· Videos

e. Establish a course schedule to teach each course module from two to four times a semester, allowing students the opportunity to take a course when ready. A student can also repeat a course if desired/needed. 

f. Students are expected to complete the learning activities for each topic prior to classroom discussion.

g. Faculty focus on teaching the critical concepts for each course using a variety of instructional methods. Lecture/discussion is conducted after students have completed preliminary learning activities.

h. Key faculty role is as advisor to small groups of students to help plan schedule and serve as a resource and ally through the program.

4.
Develop admission schedule

Background:
This curricular format also allows for the admission of students into the program three times a year. This is cost effective for the program and the college because with these multiple student entries, the program maintains a stable total enrollment. This Open Entry/Open Exit or flexible entry allows for the successful completion and graduation of students year round, providing a constant supply of health care workers/professionals for the community. There are students in all levels at all times in the program, which means that clinical groups might include students in any level. For faculty, clinical assignments are easier at make. For students, assignments meet their clinical objectives and it encourages those in upper levels to help those in lower levels. For the facility, it is a more effective use of clinical facilities.

Action Steps:

1. Develop a Program Progress Record such as the following sample

2. Track students’ progress in the program using this or similar form

Summary:

The SBCC Associate Degree Nursing Program curricular design allows for the flexibility needed by diverse student populations. The modularized, self-paced curriculum model has increased student access, retention and completion rates for students enrolled in the program. This mode of delivery is effective for individual variations in personal responsibility, motivational and learning styles, thereby allowing students to successfully complete the program who might not be successful with other more traditional modes. It also allows students to enter and graduate year round, ensuring a constant supply of graduates to local health care facilities. The design also prepares graduates who are successful, self-directed and motivated and who are better able to meet the needs of our changing health care industry.
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Student Evaluations - Background:
The majority of students state that the modularized, self-paced format allowed them to remain in school and to be successful while they were enrolled. They felt that a more traditional program would not have allowed them the time they needed to learn and practice the art and skill of nursing while attending to their important personal needs. They recognized that the focus on student responsibility for learning helped to prepare them for the lifelong learning and the independent and self-directed role that they would need to fulfill as nurses after graduation. They also felt that the program format allows them to learn in a manner that best fit their learning style and pace so that they could master the difficult and important nursing curriculum.

Evaluation:
Initiate an optional pilot program.  Compare students’ course grades, program G.P.A., and program completion rates between the pilot modular group and the traditional lecture group.  Control for variables in the analysis such as entry-level G.P.A.

Strategy developed by:
Jan Anderson, Director, A.D.N. Program, Santa Barbara City College.

Edited by:
Marsha Roberson, Director, South Coast RHORC, Santa Barbara, CA.

Created: 6/9/04

Revised: 8/6/04
G: III C2b_Modular Program Delivery Strategy/Student Success
III C2b


